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Course agenda
Friday 27 February – Setting the Stage
8:30-9:30

Welcome and introductions

9:30-10:00

Coffee/tea break

10:00-12:00

1. Why is there a need for education in emergencies and post-conflict reconstruction?

12:00-13:00

Lunch

13:00-15:00

2. Rights-based education

15:00-15:30

Coffee/tea break

15:30-17:30

3. Quality education

17:30

End of Day 1

Saturday 28 February – Planning Response Strategies
8:30-10:30

4. Inter-Agency Network for Education in Emergencies (INEE), the Minimum Standards and
the Education Cluster

10:30-11:00

Coffee/tea break

11:00-12:30

5. Information needs

12:30-13:30

Lunch

13:30-15:30

6. Planning for educational reconstruction in Arcazia

15:30-16:00

Coffee/tea break

16:00-17:30

7. Planning for educational reconstruction in Arcazia, continued

17:30

End of Day 2

Monday 2 March – Access and Inclusion
8:30-10:00

8. Gender

10:00-10:30

Coffee/tea break

10:30-12:30

9. Youth

12:30-13:30

Lunch

13:30-15:00

10. Establishing education targets

15:00-15:30

Coffee/tea break

15:30-17:00

11. Overcoming obstacles to educational access in post-conflict situations

17:00

End of Day 3

Tuesday 3 March – Quality Issues in Early Post-Conflict
8:30-10:00

12. Alternative educational approaches for access and inclusion

10:00-10:30

Coffee/tea break

10:30-12:30

13. Teacher management

12:30-13:30

Lunch

13:30-15:00

14. Certification of learning attainments

15:00-15:30

Coffee/tea break

15:30-17:30

15. Prevention of future causes of conflict: ethnicity, religion and politics

18:00

End of Day 4
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Wednesday 4 March – Curriculum Issues
8:30-10:00

16. Learning materials in post-conflict settings

10:00-10:30

Coffee/tea break

10:30-12:30

17. Curriculum policy – change for inclusive access in post-conflict settings

12:30-13:30

Lunch

13:30-15:00

18. Behaviour change programmes

15:00-15:30

Coffee/tea break

15:30-17:30

19. Education for peace

17:30

End of Day 5

Thursday 5 March – Lessons Learned
8:30-10:00

20. Open session

10:00-10:30

Coffee/tea break

10:30-12:30

21. Emergencies and reconstruction: opportunities for transforming access to education?

12:30-13:30

Lunch

13:30-15:00

22. Reconstruction of education systems: lessons learned

15:00-15:30

Course evaluation

15:30

Close of IIEP workshop and preparation for 6 March presentations
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Notes to the trainers
This Training Guide, with the accompanying PowerPoint presentations and workbook, has been
designed as a resource to help you facilitate the workshop ‘Educational reconstruction in post-conflict
situations: access and inclusion’. The Training Guide provides guidance and material for a workshop
lasting up to six days. The content has been divided into six themes:
1.
2.
3.
4.
5.
6.

Setting the stage
Rapid response
Access and inclusion
Quality issues in early post-conflict
Curriculum issues
Lessons learned

The materials are modular and have been designed so that sessions can be extracted and used in
various combinations, or as stand-alone learning activities.
This course is built on the principles of a rights-based approach. As a result, the activities and
sessions reflect this by being participatory and inter-active and they provide a ‘safe space’ for the
analysis of situations which we regularly face when working in education in early reconstruction
settings.
It is important therefore, that you as a trainer
 are comfortable with a participatory approach
 understand the content
 read the training guide and the associated materials and understand the structure of the
sessions sufficiently well that you do not need to work from the training guide, just consult it
occasionally in the course of a session
 preferably, have attended the course yourself as a participant

Materials


The Training Guide is for you as a trainer. It contains training tips, the structure of each session,
the PowerPoint or overhead presentations and instructions for conducting the activities. It also has
several sections that need to be extracted, copied and cut up for distribution to the participants (for
example, role guides). Remember that this needs to be done well in advance of the session.



The Workbook is designed for the participants. This means that you must have sufficient
workbooks for each participant (including policymakers who may only stay for a short time). The
Workbook contains the scenarios and case studies as well as the questions associated with them.
Make sure that you have a Workbook for yourself.



The PowerPoint presentations are designed session by session. If you do not have the necessary
equipment to use PowerPoint, either use them as overhead transparencies or write the key
messages onto flip charts. While PowerPoint is useful, it is only a tool to assist the training. It
cannot and should not take the place of the trainer.
We hope that you find the materials useful and that you enjoy working with them.
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Planning to conduct the JICA-IIEP course: “Post-Conflict educational
reconstruction and development in Africa”
This course requires some planning from the facilitator apart from knowing the subject matter and
preparing the visual aids. You may be asked to write the initial invitation letters for participants and
perhaps nominate the profile of those people who should attend.

Participants
In addition to the policy-makers who may only attend part time, the participants should be people in
their respective organisations who work directly with educational reconstruction activities and who are
responsible for decision making.
Ideally a training workshop should have between 20 and 25 participants. Fewer than 10 means that
there is a loss of group dynamics. More than 25 may make it difficult to achieve the level of
participation that you want.

Tools
While power point presentations are provided, these may be used as overhead transparencies if you
do not have a data projector. If you do not have either a data projector or an overhead projector, the
points may be written on flip charts or a chalkboard.

Venue
Be sure that the venue that you choose is available for the dates chosen for the workshop. It should
be large enough for you to do small group work. If possible, having more than one room, so that
groups can be physically separated, is also an advantage.
The room should have sufficient light and ventilation to be comfortable and have furniture that allows
for small group work.

Preparation
Make sure that you are very familiar with the content and subject matter of the course. You should
thoroughly review this training guide and be comfortable with the contents of each session before you
begin the training. The trainer’s notes are very comprehensive but you will not be able to simply read
from them as you conduct the session. You should also complete the various exercises as you
prepare for the training so that you will be more familiar with their content and better able to answer
questions that may arise during the training.
Make sure to write up all flipcharts prior to the workshop and check that your equipment is functioning
properly and that you know how to operate it. In advance of the workshop, you should also check to
make sure that the room is set up as you want it.

Basic Training Tips
These are divided into four areas which generally correspond to the way people think of a training
workshop.
Content
Preparation
 Prepare. Know what it is you’re going to cover in the session.
 Ensure that you have all the materials and aids you need for the session.
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Implementation
 As you are the facilitator/trainer, you must understand the subject matter very well.
 You do not have to demonstrate everything you know, but your knowledge should be broad and
deep enough to be able to pick out views expressed by the participants and incorporate them into
the message you are trying to teach.
 Create a mindset for your participants: explain the learning objectives for each session.
 Allow for the input of the participants in deciding on the elements of the course.
 Ensure that the sessions have variety and use a range of methods to maintain the pace of the
session or day. The sessions have been designed this way; make sure to conduct all of the
session activities.
 Ensure that your session is well planned, but at the same time allow flexibility in responding to the
needs of the participants.
 Conclude each session or day by synthesizing what has been covered. Summarizing and
clarifying the key points of the sessions help the participants to focus on learning outcomes.
 Be sure to thank participants for their time and attention.
Method
You are training people who hold a professional position within their programmes and so must take
into consideration the principles of adult learning. The course is designed to use a variety of methods:
 lectures (where the whole group needs particular instructions or information)
 case studies where real life examples are presented in an encapsulated form for analysis and
discussion, generally in small groups.
 small group activities to explore concepts or to achieve a particular outcome
 role-plays to explore situations
 simulations where roles are scripted within a scenario
 debates to explore the pros and cons of various options.
These have been varied to provide pace to the day and to suit the content and the groups with whom
you will be working.
Case studies
The case studies used in this training course, although fictional, have all been developed from real
situations. They provide a situation that can be controlled for analysis and application of sound
principles of educational response in post-conflict reconstruction. This approach allows participants to
practice their response in a safe environment and, ideally they should be able to transfer the lessons
to real-life situations.
Make sure that everybody has enough time to read the case study and allow enough time for this;
especially for people who may not be reading in their mother tongue. If it is appropriate, read the
case study yourself so that people can follow in their workbooks.
Simulations
In this course simulations are used to allow participants the opportunity to work with a given situation
and to formulate responses while being in a safe environment. It is similar to a role play in that
particular people are given roles but the situation is more structured and the processes that are to be
undertaken are clearly stated.
Group work
Group work can be used for most discussions where you are drawing on the skills of the participants.
For brainstorming activities and for the preparation of demonstrations, you need groups composed of
participants with different experiences. For summarising experiences, you need similar professions or
backgrounds (e.g. all Ministry of Education personnel, all UN staff, all NGO staff). Never group
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according to nationality, ethnic background or gender, except for the purpose of a common language.
Groups can range from pairs to six or eight people.
There are several reasons why group work can be used very effectively.
 People who may not contribute in a large group may feel more comfortable and therefore
ready to contribute in a small group.
 Conclusions that are made by the groups are owned by the people in the groups. This means
that they are more likely to abide by them.
 Participants in the group start to learn to create their own solutions.
Always give instructions as to what you want the group to do before you form the groups (for example,
what each group has to do, when you will give them their materials [if any], where the groups will be
placed in the room and how long they have for their discussion).


Group your participants according to the outcome you want: random groups for divergent
outcomes; like groups when you want convergent outcomes. Group people quickly and get
them started on their activity. Remember, putting people into groups is not the activity.



Move around the groups to ensure that they are working according to instructions. Check that
nobody is dominating the group discussion and that all are involved. Listen to the discussion
and pose questions or offer suggestions if you think the group is going off track. This
movement should be continual so that every group is visited at least twice in the time period
allowed.



The process of group work is always the most important element. However, the outcome of
the group work must be shared with all the participants. These feedback sessions can (and
should) be varied. A feedback session which consists of one member of the group reading a
flip chart (group after group) can become very boring very quickly. Role-plays or scenarios
acted out can be very powerful, as can a ‘gallery walk’ where each group’s conclusions are put
up on the walls for everybody to walk to and read.



Whatever methods you choose for feedback, make sure that you ask for explanations and
clarifications, and have some questions of your own to stimulate discussion from the large
group.

Brainstorming
Brainstorming is used when you want a lot of ideas about a topic in a short time or where you are
asking for a lot of information.






If the group is larger than twenty, divide it into at least two groups for the brainstorming activity.
All participants should contribute to the brainstorm.
There should be no judgment of ideas proffered and all ideas are accepted.
There should be no discussion of the ideas until the brainstorming is over (approximately 10
minutes).
At the end of the ten minutes, the ideas should be categorized into groups according to the
suggestions proffered by the participants themselves.

Lecture
 This should be used when you have information to pass on to the whole group.
 You need to be well prepared and take into account the group with whom you are working. Use
their skills and experiences to enhance your lecture.
 Be enthusiastic about your subject and your participants. [See the Psychological environment,
below.]
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Role-plays
Role-plays are used to illustrate a point or concept you are trying to make.
 Ensure that the participants are aware that the characters depicted in the role-plays are only
characters and that the people acting the parts should not be judged according to the characters
they play.
 Some role-plays require the participants to take on certain characters, which you have prepared.
Ensure that the participants really understand exactly what you require from them if you use
scripted role-plays. Discuss with each group separately to ensure that the roles are interpreted as
you have scripted them.
 At the conclusion of the role-play, ask the participants to stay in role while the discussion takes
place on motives, etc. of the characters.
 There should always be open discussion about the issues raised in the role-plays. Make sure that
you have some questions for each character to stimulate discussion.
 Discussion on the role-plays should be restricted to the concept you want to illustrate and not on
the quality of the acting.

Environment
There are two parts to environment: the physical and the psychological.

The physical environment
The venue
 Organize the seating so that there is no barrier between you and the participants. Never sit behind
a desk.
 Ensure that, whatever arrangement you choose, you (and the participants) can move freely
around the room.
 Check windows and where the sun comes in. Never stand directly in the path of sunlight or with
the sun shining into the eyes of participants (that is, with your back to the sun). If the participants
cannot see you, they will lose interest.
 If there are desks or tables for the participants, then stand for your training (unless you are having
an open discussion). If the participants are seated in a circle or semi-circle then, providing you can
see everybody, you can sit (that way you are more part of the group).
 Classic seating arrangements are the horseshoe or hollow square.






There are other arrangements which may be more suitable for your room or the type of training.



blackboard or
whiteboard
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The small tables mean that generally your groups are already formed (by table) which may be
appropriate for some situations. If you want to change the groups remember to ask people to
move and take all their belongings with them.

Training Equipment
 If using a blackboard or whiteboard, make sure that your writing is clear, large enough to be read
and straight.
 Ensure that all participants can see the board or audio-visual aids that you are using.
 If the blackboard is long (horizontally) divide it into sections. Always write from left to right (if the
language is from left to right). Know what you are going to write and where you will place it before
writing anything.
 If you are using a whiteboard, remember that it is more slippery than a chalkboard and there is a
good chance that your writing will suffer.
 Often people think that writing in capital letters is neater than ordinary printing. If you choose to
write in capital letters, remember that it takes more time to write anything and brainstorming in
particular can become very tedious.
 All board work should summarize what you are saying or have said. Drawings and graphic
representations can be used to great effect. Keep your drawings simple (e.g. stick figures), and
use diagrams that are simple and reinforce the point you are trying to make. Any drawing or
diagram should make your point obvious with as few words as possible.
 If you are using electrical or electronic equipment, tape down the cords (it is embarrassing to trip
over them), ensure that all the equipment works before the session starts and be careful not to
stand in front of the projection.
 If you are using power-point presentations or overhead projections, never just read from the slides
– only the key points should appear, your job is then to speak to those points.
 Make sure that you refer the participants to their workbooks for questions, exercises and
supplementary notes.
Breaks
 Remember that the average adult attention span is about forty-five minutes. This does not mean
that you need a break every forty-five minutes but you do need a change of activity.
 Breaks should last at least twenty to thirty minutes. Participants need this time to mentally
‘regroup’ and probably to discuss issues that have arisen during the presentations.
 If it is within your power, ensure that there is a variety of drinks.
 If you are working in a hot climate, always make sure there is water freely available throughout the
session (not just at break times).

The psychological environment
The psychological environment depends almost entirely on you, the facilitator/trainer. It is your job to
create an atmosphere where people are willing and able to learn.
Manner
 Be warm, friendly and enthusiastic. If you enjoy yourself in the training, the participants probably
will as well.
 Never set yourself up as the master, you will only tempt participants to catch you out. These are
adult learners and deserve the respect of their age and experience.
 Learn the names of as many participants as you can (or have name badges). Use individuals’
names, not just to ask questions, but if you refer to a point made by a participant, acknowledge it
by naming the person.
 Be genuinely interested in what your participants have to say; if you need clarification or more
explanation ask for it, gently and with a smile. Remember, you are not an examiner.
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Listen to what participants say, really listen. Don’t stop listening part way through to formulate your
response. Nobody minds if you think for a few moments before answering. In fact, it is a
compliment to the participant.
Listen also when participants talk to each other; many people feel too shy to speak from their
heart to a facilitator/trainer, but they will to their colleagues.
If you give an example to the group and one person (in your example) has done wrong, take that
role yourself. Let the participant be the ‘good guy’.

Eye contact and voice
 Make frequent eye contact, not staring (which intimidates participants) but look at all the
participants.
 Use your peripheral vision (looking out of the corner of your eye) so you notice the participants to
your side, especially if they want to speak.
 When you move around the room, stand beside people you wish to speak to, not in front of them
as this is often seen as very aggressive (especially if you lean over the desk/table).
 Speak clearly and not too fast, but loud enough for all participants to hear and with expression (a
monotone will put your participants to sleep).
 Use the level of language your participants need. This is not the time to prove how clever you are.
Simple language does not mean simple concepts; in fact simple language is more difficult than
complicated language.
 If you are working with people whose mother tongue is not the language of instruction, make sure
that you use short simple sentences and allow more time for responses. It is not easy to think in
another language and people may be translating the information before formulating a response.
Posture
 Stand straight; slumping makes you look tired, as if you would rather not be there.
 It is considered rude in most cultures to point with a finger or stand with your hands on your hips.
Often folded arms are also unacceptable.
 Move for a reason: to make a point, to talk to a particular group, to check if people need your help.
There are several types of trainers that you don’t want to be like:

the walker: this is the one who walks ceaselessly up and down. Participants become
mesmerized by the pacing to and fro, and fail to listen to what is being said.

the swayer: this is similar, but they move only on the spot, back and forwards or from side to
side, like a metronome: tick, tock, tick, tock.

the wanderer: this one also walks but all over the room; talking to the backs of people as
he/she walks around the room, talking all the time.

the statue: this one is perfectly still – no movement at all.

the waver: this one waves his/her hands around continually, not to illustrate a point, just
waving. This also distracts the participants.
The psychological environment also depends to some extent on the participants. Make sure that they
know each other, that they feel psychologically comfortable in each other’s company. Many icebreakers have just this purpose. Never make a fool of a participant. If it should happen unintentionally,
apologize. It should not be necessary to formulate rules with adult learners. Make sure you are
courteous and your participants will also be courteous.
Training or facilitating should be enjoyable for both you and the participants. It is a learning
experience for everybody. Be sure to acknowledge what you learn from the participants.

Product/outcomes


The product or outcomes from any training should be tangible. If participants make
recommendations or decisions, ensure that these are followed.
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Outcomes can be difficult to judge during the course.
Ask participants to summarize what has been learned during a session or a day.
Have revision sessions built into the course. Make this a quiz or some form of game; the
participants should be able to discuss and build on each others’ responses.
If necessary, have follow up sessions so that it is possible to see results of the workshop
If you use written evaluation sheets, make sure that you leave enough time for them to be
completed or, if it is possible, ask them to complete their evaluation sheets two weeks after the
course. This gives a real indication of the value of the course.
If you use written evaluation sheets, always make sure that they are anonymous (that is, do not
ask for people’s names).
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Session 1: Why education in emergencies and postconflict reconstruction?
Learning objectives
After this session participants will be able to:
 Identify the impacts of armed conflict upon education
 Explain the differences between education in emergency and reconstruction settings and in
‘normal’ situations
 Give reasons for investing in education during emergencies, conflict and post-conflict
reconstruction.
 List possible responses to emergencies in the education sector
Content
1. Education in emergencies and
reconstruction
2. Why should we prioritize education
in emergencies and reconstruction?
3. What are the challenges?
Total Time

Approx. Time
45 minutes

Instructional Activity
Presentation and facilitated discussion

45 minutes

Brainstorm, presentation and
facilitated discussion
Small group exercise

30 minutes
120 minutes

Special resources needed: none

1: Education in emergencies and reconstruction
Global distribution of disasters
by type (2000-2008)
Wildfire
3%
Volcano
1%

Earthquake
Drought (seismic activity)
4%
7%

Storm
23%

Insect infestation
0%

This slide represents the natural disasters that have taken place.
Ask if any of them have had any of these disasters in their own
countries.

Epidemic
13%
Extreme
temperature
5%

Slides
(avalanche,
landslide, etc.)
4%

Centre for Research on the Epidemiology of Disasters CRED

45 minutes

Flood
40%

Post-Conflict Educational Reconstruction and Development in Africa

While slide 1 shows natural disasters, this slide represents the
world’s conflicts.
Whether natural of human-made these disasters have a major effect
on the society.
Ask how education has been affected by the disaster.
Build towards the idea that education post-disaster is not generally
the same as pre-disaster.
See your Workbooks page 7.

Ask why this is so.
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Hard Facts

Armed conflicts in 2007  30
Armed Conflicts Report 2008, Project Ploughshares

Refugees end-2007  11.4 million
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The emergency context has phases; contingency planning
(hopefully); acute onset; protracted (but stable); return and
reintegration and reconstruction. Often these phases overlap with
different populations in the same geographical area or even with the
same population. The populations themselves may be refugees,
IDPs, returnees, or non-migrant populations. The emergency may be
because of conflict, natural disaster, a complex chronic disaster
(often a combination of conflict exacerbated by an environmental
disaster) and/or development induced disaster.
Ask participants for examples for each type of disaster and for
phases of disasters.
Explain that situations of emergency both man-made and natural are
not isolated occasions, but are for many countries the norm. If we
wait for ‘normalcy’, education may never occur.

2007 Statistics, UNHCR

Refugees returning home in 2007

 731,000

2007 Statistics, UNHCR

Internally displaced persons end-2007
23.7 million (est)
Internal Displacement Monitoring Centre

Natural Disasters in 2007  414
Post-Conflict Educational Reconstruction and Development in Africa

Centre for Research on the Epidemiology of Disasters

In the same way that other sectors of society and life must be re-built
after an emergency so must education. But education is often
neglected because it is not considered life-saving. But education is
one of the foundations of socialisation and without it, we build
problems into the future: “If you think education is expensive; try
ignorance”

2: Why should we prioritize education in emergencies and
post-conflict reconstruction?

45 minutes

Divide participants into small groups and give each group a flip
chart paper and markers.
Ask them to brainstorm on reasons for prioritising education in
emergencies and post-conflict reconstruction.
Allow 15 minutes for the brainstorm.
Ask the groups to categorise their lists under the headings of rights;
policies; social well-being; acquisition of knowledge and skills
required post-conflict and psycho-social well-being. If the groups
have other categories they should list these as well. These should
be on a new flip sheet and then copied into their workbooks (page
10)
Hang the categorised lists on the walls and ask the groups to report
to plenary listing only those things that have not already been said.
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Explain that education in emergencies is a response that
governments have agreed to through the Education for All policy;
as duty bearers under international legal instruments and treaties
governments have a responsibility.

Education in emergencies responds to the specific needs of the
context.

And because, if we look holistically at the learner; education in
emergencies is both life saving and life-sustaining.
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3: What are the challenges?

15

30 minutes

In small groups ask the participants to list (on a flip chart sheet) the
challenges that they see given the scope and complexity of
education in emergencies.
Move around the groups to ensure that they are focussing on the
challenges.
After 10 minutes, ask them to list, on a second sheet, possible
responses to these challenges.
If necessary, show the prepared slide to summarise the participants
responses.

Ask participants if these solutions are regarded as necessary or
useful in their own situation. Ask why this is so.
Ask if there is a need for a plan to transition from a situation of
emergency and reconstruction to one of development.
Ask participants to draw (in their workbooks) how they would
visualise such a transition.
Ask participants to keep in mind that it is this response and then the
transition to ‘normal’, but more effective education systems, that is
the focus of this training workshop.
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Session 2: Rights-based education
Learning objectives
After this session participants will be able to:
 Describe the various components of the learning system and how they are inter-related
 Explain the relationship between the learner, the teaching/learning system, the education
sectors and the environment
 Describe the link between values and rights and how values are reflected in the learning
system
 Evaluate educational actions within the context of rights-based education
 Explain why rights-based education is particularly important in post-conflict situations
Content
1. Objectives
2. Introduction to the learning system
3. Which values?
4. How are values exhibited in the
learning system?
5. The link between values and rights
6. Ensuring a rights-based approach
7. Conclusion
Total Time

Approx. Time
5 minutes
30 minutes
10 minutes
10 minutes

Instructional Activity
Presentation
Facilitated discussion
Presentation and group brainstorm
“Dice game”

15 minutes
45 minutes
5 minutes
120 minutes

Facilitated discussion
Small group exercise
Q&A

Special resources needed: index cards / pre-made learning system chart on flip chart paper (see point 2
below) / four cards labelled knowledge, skills values and attitudes – one word on each card / cardboard box
wrapped in white paper for the “cube game” / coloured paper for putting on the six faces of the cube.

1: Objectives

5 minutes


Review the session objectives with participants, discussing the
key concepts that will be covered in the session.
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2: Introduction to the Learning System
1

2
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30 minutes



In advance of the session, tape six pieces of flip chart
paper together as shown.



Then, draw the diagram of the Learning System onto
taped together flip charts. After you have drawn the
diagram, hang it on the wall where you can easily
access it during the session and where all participants
can see it.

tape
tape

3

4

tape

5



6

Begin the session by referring participants to the diagram of the Learning System. Briefly describe
its components:


The learner is at the centre which is the key point of the diagram. To ensure appropriate
learning outcomes, we must see the learner as central.
Ask participants what it would mean if finance were at the centre instead of the learner? What
would that mean in terms of the learning system? The learning outcomes would be of lesser
importance as the system would exist for the amount of money it generates or spends.





The teaching/learning circle consists of all the elements that directly relate to the
teaching/learning process (e.g. teachers, pedagogy, teaching materials, etc.)



The education sectors circle consists of all of the elements that support formal and non-formal
education, such as curriculum developers, the Ministry of Education, teacher salaries,
educational planning, education budgets, etc.



Finally, the environment circle represents all those elements outside of the education system
and classroom that can potentially affect the learner, such as parents, labour markets, peer
groups, health care systems, poverty, HIV/AIDS, civil conflict, etc.

Because elements within each of the circles have an effect on the teaching and learning process –
and ultimately the learner – everything we do relating to the learning system must keep the learner
and the needs of the learner at the centre of our planning, if we are to be truly effective.
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Ask participants what it is that they personally deal with in their work within the learning system.
Encourage them to think of elements of their work that relate to each of the circles. They should
think about their job responsibilities or tasks as well as other things that impact on their work within
the learning system.
Ask them to write each element on a separate index card. Collect the cards. Read each card out
loud and ask the group where it should be placed on the chart. Then tape each card to the chart in
the appropriate spot. If a response affects more than one circle, place it on the border between the
two circles. (For example, collection of education data is a responsibility of the education sector
but it is also influenced by environmental factors such as roads and transport, etc.)



After you have reviewed all the cards, make sure that every circle has cards in it. If there are only
one or two cards in one circle, ask specific questions about that circle in order to “fill up” the chart.
This will be helpful for the next activity and will require participants to think about each of the
elements of the learning system.



Once all the cards are taped to the chart, ask the group, “What is the relationship or bridge
between the inner circles (Learner, Teaching/Learning, Education Sectors) and the Environment?”
Everybody comes from the environment (and brings its influences into the learning
process) and one objective of the learning process is to enable learners to impact
successfully on the environment as productive citizens.

3: Which values?

10 minutes








Next ask what is (or should be) transferred for the inner circles to
impact on the environment and for the environment to influence
the system. Take a few responses.
Then, either show the PowerPoint slide or draw arrows between
the various circles (as illustrated in the PowerPoint slide) and
state that there should be a transfer of knowledge, skills,
values and attitudes. Place cards labeled knowledge, skills,
values, attitudes against these arrows.
Generally we know that learning systems transfer knowledge and
skills, but what kind of values do they transfer – or what kind of
values do we want them to transfer?
Note that here we are referring to values as ideals or
principles/qualities that are considered constructive and
worthwhile by a society
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Ask participants to brainstorm the values that are required by
society and therefore are (or should be) modelled by the learning
system.
Write these on a flip chart. Make sure what is listed actually
represents a value and not a behaviour that is socially desirable.
(For example, if participants say punctuality, ask them to identify
the underlying value – that is, respect.)

4: How are values exhibited in the learning system?
– Cube game
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10 minutes

From the list of values generated by the participants, choose six and write them on index cards.
(Note: for the purpose of this exercise, it does not matter which six values you choose from the list
– just make sure that they are values and that they are somewhat different from one another.)
Tape the cards to the faces of the cube that you prepared in advance of the session. (It will save
time if you arrange with your co-facilitator to do this while you are facilitating the session.)
Take the wall chart of the learning system (with the index cards taped on it) and place it on the
floor. Ask participants to form a circle around the chart so that everybody can see.
Give the cube to one participant and ask him/her to throw it (lightly) onto the chart.
Now ask the group to give an example of one way in which the value shown can be acted out
in relation to the subject on which it landed. Keep the pace moving; ask for one quick example
each time the cube is thrown – different people should throw it each time but anybody can
answer. Stop the game after four or five throws. The next activity in the session functions as a
debriefing for the cube game.

5: The link between values and rights

15 minutes



‘Values’ is one area that historically education systems (and
educators) have ignored – at least explicitly. The dice game,
however, provides examples of how we model and transfer
values through our work to the various elements of the learning
system.



Ask, “What is the link between values and rights?”
Rights are simply values-in-action. They have been formalized
internationally so people tend to see them as rules or laws
Rather than being assumed, it is now understood that rights need
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to be structured so that learners can really understand what
values – and therefore rights – are important in a society. This is
even more important in a post-conflict country where traditional
social structures and ways of transmitting values to children and
youth have broken down.
Rights-based education occurs when we make sure that
everything we do in a learning system reflects fundamental rights
and that nothing contradicts them. This is an important
concept to remember as we discuss issues of access and
inclusion throughout the course.


Ask participants to think of the situations in which they are
working. What specific contradictions exist between the learning
system and the fundamental rights of those involved (that is, the
learners, their parents, educational staff)? What are the
implications of these contradictions? If participants speak only in
generalities, ask the following questions: [See PowerPoint slide
8].
What does it mean when the professional needs of the classroom
teacher and the school principal are ignored?

Teachers are likely to be resentful which will be reflected in
the teaching in the classroom

Teachers leave the system

Teachers and system personnel may become corrupt
(accepting money to pass candidates in exams, accepting
more children than can be effectively taught because of the
fee structure, charging special fees for services that should be
part of teaching)
What does it mean when the most basic data on enrolment and
attendance are not available?

If we do not know who is enrolled, then
– We do not know who is excluded or missing – e.g. girls,
disabled, slow learners, particular tribal or ethnic groups etc.
– We cannot develop accurate projections for school
structures and necessary physical and human resources
– We may develop inappropriate responses to the needs of
the learners
– We cannot address the social problems of out-of-school
children
Without monitored attendance records, there is no way to adjust
staffing in order to meet targeted pupil-teacher ratios.
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45 minutes



The cube game gave us an opportunity to see some examples of
what we can do to ensure a rights-based approach. Now we will
look at a few scenarios and see what strategies we can put into
place in a very structured way to ensure that school policies and
responses to the challenges faced in post-conflict countries also
reflect a rights-based approach.



Ask participants to turn to the exercise “Ensuring a rights-based
approach” in their books. Form four small groups and assign a
different scenario to each group. For each scenario, the groups
should identify a key problem for each element of the learning
system (environment, education sectors and teaching/learning)
and then discuss low or no cost solutions to the problems. [See
PowerPoint slide 9.]
As the groups work, move around the room to ensure that they
are identifying a key problem for each component of the learning
system and that they are discussing specific strategies for
addressing the problems. Challenge the groups to think of low or
no cost solutions to the problems they have identified.
If the groups are having difficulties, ask questions based on the
information shown below to help them get started. Do not share
this information unless the groups are having trouble.

Scenario A: Involving Parents
Possible problems
Environment: parents think that the
school is responsible for educating
their children; or parents think that
their views are not valued

Education sectors: school system
does not respond to what parents say
Teaching/learning: parents are
unwelcome in the classroom.
Children are punished for things that
their parents do; for example, if
children are late to school because
they must do chores at home, they are
punished for being late.

Possible solutions
 Develop strategies to encourage community ownership
of learning environment
 Encourage genuine participation of parents by listening
to what community needs/wants and acting on their
suggestions
 Proactively involve parents in discussions of school
management/ policy – do not only ask for their
assistance when there is a problem
 Give parents a genuine role (not just asking for their
labour or financial resources) in policy and management
of schools
 Encourage parental involvement in classroom – cultural
activities, presence and/or assistance
 Encourage parents, through discussions, to redistribute
chores so that education has a higher priority.
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Scenario B: Including Ex-Child Soldiers
Possible problems
Possible solutions
Environment: Distrust of ex-child
 Discuss with the community to encourage reconciliation
soldiers
within the learning environment
 Encourage genuine participation of parents by listening
to what community needs/wants and acting on their
suggestions
Education sectors: educational
 Respond to the special needs of ex-child soldiers
policies do not meet needs of ex-child
(intensive remedial education programmes) by
soldiers
considering separate classes and/or possibility of
additional intensive classes for ex-child soldiers.
 Group work within classrooms to respond to needs of
different learners
 Teacher training that stresses behaviour modification
with regard to how teachers interact with all children
Teaching/learning: teachers cannot
 Focus on teaching methodology: more group work, not
meet the needs of all the different
ridiculing older children when they do not know answers,
groups of children
etc.
 Teacher training focused on attitudinal shift of teachers to
encourage better interpersonal relationships with all
students
Scenario C: Classroom Management
Possible problems
Possible solutions
Environment: Societal attitude that
 Encourage genuine participation of the community in
corporal punishment in school is
discussions about the disadvantages of corporal
acceptable
punishment and the advantages of constructive
behaviour management.
Education sectors: Lack of
 Teacher training related to constructive classroom
enforcement of policy; teachers not
management and improved teaching practices (at least
properly trained in alternative
50% of teacher training)
classroom management techniques
 Institute peace education programme
Teaching/learning: teachers not
 Focus on constructive classroom management practices
properly trained in alternative
 Discuss whether corporal punishment is actually effective
classroom management techniques;
(does it have desired results or do teachers punish the
teachers do not understand that
same children over and over again?)
corporal punishment is ineffective
 Focus on preparedness (better lesson planning, etc.)
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Scenario D: Using Educational Data
Possible problems
Environment: schooling is not valued
for all segments of the population

Education sectors: administrators do
not have the time/resources to
analyse educational data or are
unable to change policy based on the
analyses

Teaching/learning: teachers do not
know why they are being asked for
information or do not have the
time/resources to follow-up
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Possible solutions
 Pro-actively bring community into discussions regarding
educational access for all segments of society
 Encourage genuine participation of parents by listening
to what community needs/wants and acting on their
suggestions
 Enlist teachers in discussions of which data to collect and
why
 Consider which educational data are really necessary
and what they can be used for; focus on collection of
essential data only
 Communicate reasons why data are needed, how they
can be used and for what purpose
 Use data to:
o Improve teaching/learning environment, e.g. if
monitoring pupil-teacher ratios, how can classroom
size be adjusted if there is a need?
o Follow-up on children who have dropped out or are
not attending
o Work for changed educational policies, if necessary
 Collect only essential data
 Enlist assistance (perhaps through community
involvement efforts) to follow-up on children who are
absent



Give the groups approximately 30 minutes to work on this activity. Instruct them to write their
answers on flip chart paper.



After 30 minutes, ask the groups to put their flip charts on the wall (with their scenario identified)
and invite participants to move around and read the other groups’ scenarios and suggestions.
(This is called a “gallery walk”.)



After the gallery walk, ask if anyone has any questions or comments about what they have seen.
Sum up the activity by clarifying the major points illustrated by the groups. Point out that this
exercise helps illustrate the types of analyses that are necessary to ensure that the learning
system reflects the values and rights that are desired – and therefore what we mean by a ‘rightsbased’ approach to education.

7: Conclusion

5 minutes



Ask participants if they have any remaining questions about the
material that was covered in the session.
Stress again the definition of rights-based education, that is
making sure that everything we do in a learning system reflects
fundamental rights and that nothing contradicts them. This will
be an important concept to remember as we discuss issues of
access and inclusion and various strategies and policies that can
be put into place to ensure these rights – and not contradict them.
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Session 3: Quality Education
Learning objectives
After




this session participants will be able to:
Describe various components of quality education
Discuss how certain inputs or processes affect educational quality
Outline priority responses to achieving educational quality

Content
1. Introduction and objectives
2. Dimensions of educational
quality
3. Prioritising responses and
responsibilities
4. Conclusion
Total Time

Approx. Time
25 minutes
45 minutes

Instructional Activity
Individual activity
Small group work

45 minutes

Small group work

5 minutes
120 minutes

Plenary presentation

Special resources needed: White index cards or white card stock / crayons.

In advance of this session:
 Review these materials carefully.


Adapt them to meet the needs of your audience.



Review the PowerPoint slides for this session and become familiar with their use.



Prepare 10 flipcharts – one for each dimension of quality – according to the template shown in
Exercise 3.1.

1: Introduction and objectives

3

Developing good quality schools

Post-Conflict Educational Reconstruction and Development in Africa

25 minutes



Review the learning objectives for this session.



Tell participants that in this session we will focus on “quality
education” – what it is and how we might improve the quality of
education in post-conflict situations.
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Show the slide with the two EFA goals listed.



Stress that one reason we are concerned with educational
quality is because of these two goals.



Ask why participants think quality is explicitly listed in these two
goals. Why do they think it is important to emphasise quality
education?



Take a few answers before moving to the next slide.



As participants discuss why they think quality is important, show
this slide and ask them to individually think about their definition
of “quality.”



Each participant should draw his/her image of quality on one of
the index cards on the table. Encourage them to be creative and
to use the crayons or markers at their tables. For those who
choose not to draw their images, ask them to write one or two
words that describe their image of quality.



Give participants 5-10 minutes to draw their images. Then collect
the cards and post them on a board in the front of the room.
Categorise the cards according to whether they are inputs,
processes or outputs. As you collect each card, show the image
to everyone before posting it.



State that one typology for looking at the quality of an education
system analyses the inputs and processes in order to achieve
better outcomes. The outcomes that are considered important or
desirable by a particular society affect the definition of quality.

2: Dimensions of educational quality

45 minutes



Another typology has been put forward by Mary Joy Pigozzi
when she was at UNESCO’s Division for the Promotion of
Quality Education. She sees quality education as a “dynamic”
concept since it evolves to meet the needs of societies. For
example, most societies now see education as important not only
for acquiring the basic skills of “reading, writing and arithmetic”
but also to teach certain values, skills/competencies and
behaviours.



She argues that even though quality is impossible without
access, “access without quality is often meaningless to those for
whom access is made possible.” It is for this reason that the
quality of education needs to be considered at the same time as
issues of access are addressed.



To achieve quality, she argues that one has to consider multiple
dimensions at two levels: the level of the learner and the system
level. These dimensions are included in the reading in the
workbook (pages 23-28).
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Briefly review each of the dimensions of quality as discussed in her paper. Study the excerpts
below in order to briefly summarize each dimension for participants.
Level of the learner



Seeks out learners: Education must be available without
discrimination. This underscores the UNESCO commitment to
reach out to those who have been traditionally neglected –
including the poor, girls, working children, children in
emergencies, those with disabilities, and those with nomadic
lifestyles. However, it is not merely a concern with quantity.
Learners have a right to an education that will serve as the basis

for lifelong education.
A high-quality education, therefore, implies an environment that actively seeks out learners and
assists them to learn. It uses a wide range of methods, recognizing that learning is linked to
experience, language and cultural practices, gifts, traits and interests. Such an approach
recognizes that people learn in different ways.



What the learner brings: What the learner brings to his or her own learning, and to that of a group,
is extremely important. It can vary from work skills, to traumatic experiences, to excellent early
childhood development opportunities, to illness or hunger.
A high-quality education has to consider the learner as an active participant and a central part of
educational efforts. Learners bring to their learning, and to that of the group in which they
participate, a large diversity of experiences, characteristics, skills and conditions, reflecting both
their prior and current situation.
All of these characteristics determine how a learner learns, behaves in class, interacts with the
group and teacher and how she or he interprets the knowledge presented. Therefore, a highquality education has to recognize, actively respond to, and take advantage of the diversity of
learners.



Content: The content of education needs to be re-examined in light of the changes that have
occurred in the world. Much of what is now taught worldwide may be less relevant to future
generations of learners. In many countries, there is a need for modern and relevant curricula and
materials covering areas such as literacy, numeracy and ‘facts and skills for life’ (which includes
education on rights, gender equality, respect for the earth and other life forms, health, nutrition,
HIV/AIDS, peace, and respect for and appreciation of diversity). Learners have a right to a quality
education that will serve as the basis for lifelong learning.
Access to sufficient educational materials has long been recognized as essential for learning.
Low-cost teaching and learning materials can facilitate learning as well as expensive materials.
However, the materials need to be reviewed in light of what they convey about rights, obligations
and responsibilities – with respect to gender, stereotyping and religion.



Processes: The processes of education are a frequently overlooked aspect of the quality of
education. How learners are enabled to frame and solve problems, how different learners in the
same group are treated, how teachers and administrators are treated and behave, and how
families and communities are engaged in education are all processes that affect the quality of
education. Differential treatment of children puts forward the notion at an early age that some
people do not have the same rights as others, which can foster intolerance towards minority
groups.
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High-quality educational processes require well-trained teachers who are able to use learnercentred teaching and learning methods and life-skills approaches. As a result, even the term
‘learner-centred’ must be reconstructed to address issues of disparity and discrimination with
regard to, for example, culture, language and gender.
How knowledge, skills, and values are transmitted is as important a part of the curriculum as what
is learned – because, in fact, the process is part of ‘what’ is learned. Within the learning
environment learners must be able to express their views, thoughts, and ideas – to participate
fully, associate freely, and feel comfortable about who they are, where they come from, and what
they believe in. They need to be treated with dignity. With these facilitating processes in place,
learners can develop the self-esteem that is essential for decision-making throughout life, and a
sense of self-discipline that will help them pursue their personal goals.



Environment: Evidence is mounting that a suitable learning environment can also be considered
as contributing towards the quality of education. There must be adequate hygiene and sanitation
facilities accessible to all and, if possible, health and nutrition services in the vicinity. School
policies and their implementation must promote safety, and both physical and mental health. While
the physical environment is better understood, the psychosocial one, which is at least as
important, deserves serious attention – so that practices such as gender discrimination, bullying,
corporal punishment, and forced work are eliminated.
Level of the system
 Managerial and administrative system: An education system must
be structured and organized so that it is learner-centred. The
system must be fair and transparent to all those in it. Rules and
regulations need to be clear, with responsibilities and related
procedures well articulated and implemented. Teachers need to be
facilitated in their work by a managerial and administrative system
that is designed to foster improved learning outcomes. Timetables
must also be flexible enough to be able to keep at-risk children
from dropping out, or otherwise losing their right to education.
Well run schools include a space for bringing difficult issues into the open, a key first step to
addressing them. Education must be ‘approachable’ by parents and communities. They must feel
positive and comfortable about their roles in the educational process. This will not occur without an
enabling structure and organization of the education system at all levels.
Because the structure, organization and management of education play an important role in
providing the necessary checks and balances, involved institutions (such as teacher training
colleges and research institutes) must also play a key role in educational activities.



Implementation of ‘good policies’: Typically, ministries of education set policies that may not be
widely known and understood by all, particularly at the classroom level. Therefore, a helpful
starting point is to raise awareness among administrators, teachers and students about these
policies. The next step is to ensure that there are mechanisms to implement and enforce the
policies, since it is pointless to have rules and procedures if they are not observed.
Some of the more successful efforts to promote, implement and enforce good policies are those
that have been built upon the broad involvement of teachers and students in setting and
respecting them. All school policies need to be consistent with national laws and legislation, which
should be regularly reviewed and updated to ensure relevancy.



Supportive legislative framework: Legislation is essential for ensuring that agreed principles
contained within the concept of the right to education can, in fact, be put into action on a daily
basis in a sustained way. As with policies, both education legislation and other related legislation
must be in place, understood by the general public as well as by experts, and implemented.
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There must be an enabling legislative framework that does more than pay lip service to the right to
education, defined broadly. It must facilitate necessary changes in the education system, both at
the macro and micro levels. Clearly, a high quality of education must be accessible to all children.
This means that it must be expanded in certain countries to ensure that there are sufficient places.
Legislation needs to address the obligations of the provision of education (defined broadly to
include both access and quality), resource allocations (human, time and financial), and the overall
expectations of the system.



Resources: A high quality of education requires resources, recognizing the full range of human
and material resources that can be brought to bear in support of education. It is clear that while
some countries have been able to reorient budgets to emphasize education as a key engine for
national development and a means to build democratic societies, others are not in circumstances
where this is possible. Allocating resources to support high-quality education requires a long-term
view. In the short-run, it is essential that the costs of education be distributed equitably.



Means to measure learning outcomes: As discussed previously, the focus of the learning system
should be on the learner. Thus, it is only appropriate that the last of the ten dimensions of quality
come full circle and address learning outcomes. The following main types of learning outcomes
may be appropriate: (a) knowledge – the essential cognitive achievement levels that all learners
should reach (including literacy, numeracy and core subject knowledge); (b) values – solidarity,
gender equality, tolerance, mutual understanding, respect for human rights, non-violence, and
respect for human life and dignity; (c) skills or competencies – a secure command of how to solve
problems, to experiment, to work in teams, to live together and interact with those who are
different, and to learn how to learn; and (d) behaviours – the capacity to put into practice what has
been learned.
Our ability to measure learning achievement, however, varies considerably in relation to the kinds
of outcomes that are being measured. There are many indicators of learning achievement (or their
proxies) already in use, and there are a number of systems in place to measure learning
achievement and use the results for the implementation and assessment of educational policies,
programmes and practices. In general, however, more effort has gone into the measurement of
knowledge and competencies, than into values and behaviours.



Ask participants to work in groups of three. Assign one or two of
the dimensions of quality to each of these small groups. Ask
them to spend 25 minutes discussing their assigned dimensions
and thinking about specific responses to improving the quality of
those dimensions. They should use the template shown in
Exercise 3.1 as a guide for listing their responses on a flipchart.
They should create one flipchart for each dimension that is
assigned to their group.



After 25 minutes, post the five flipcharts for each level (learner
and system) on opposite sides of the room.
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45 minutes



Divide participants into four groups and assign two groups to
look at the five dimensions for the level of the learner and two
groups to look at the five dimensions for the level of the system.



The groups should review all of the suggested responses for
each of their five dimensions and agree on five priority responses
that would most improve education quality in (their) post-conflict
situations and upon which their organisations could make the
most impact. They should also be prepared to state how their
organisations would contribute to the implementation of these
priority responses.



Note: depending on the background of participants, it may be
helpful to create the four groups according to categories, such as
those who work for government ministries, those who work for
UN agencies, those who work for NGOs or possibly by country
teams.



Each group should be prepared to make no more than a threeminute presentation of their priorities.



Tell the groups that they have 30 minutes to determine their
priorities and prepare their three-minute presentations.

4: Conclusion

5 minutes


Summarise the group discussions by stressing that agencies
have different roles to play in achieving education quality but that
efforts are needed at every level.



The two quality typologies that were presented in this session
both suggest that quality is an evolving/dynamic concept. The
UNESCO model provides 10 dimensions of quality that can be
used to evaluate the quality of education at the level of both the
individual and the system.
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Session 4: INEE, the Minimum Standards and the
Education Cluster
Learning objectives
After this session participants will be able to describe:
 How acceptance of the minimum standards is a commitment to increased accountability,
transparency and quality
 The meanings of the terms standards, indicators and guidance notes and how they are
different
 The range of standards and their associated indicators and guidance notes
 The link between the legal frameworks that specify the right to education and the minimum
standards
Content
1. Introduction to INEE and the
Minimum Standards
2. What are standards, indicators and
guidance notes?
3. Where are you now?

Approx. Time
20 minutes

Instructional Activity
Presentation

20 minutes

Presentation

45 minutes

4. Introduction to the legal frameworks
behind the minimum standards
Total Time

20 minutes

Small group activity and facilitated
discussion
Gallery walk and plenary debriefing

120 minutes

Special resources needed: copies of the INEE Minimum Standards books and brochures.
Note: Due to time considerations this session, as a whole, was not conducted in 2009 but
elements of it and information on the IASC Education Cluster were added to sessions 6-7.

1: Introduction to INEE and the Minimum Standards

4

INEE, the Minimum Standards
and the Education Cluster

Inter-Agency Network for
Education in Emergencies

Post-Conflict Educational Reconstruction and Development in Africa



Review the learning objectives for this session.

20 minutes

© JICA-IIEP Post-conflict education reconstruction and development in Africa
Training Resources. Session 4: INEE, the Minimum Standards and the Education Cluster

31



Briefly introduce the Inter-Agency Network for Education in
Emergencies (INEE). INEE started in 2000 with the aim of
promoting access and completion of education of quality for all
persons affected by emergencies, crises or chronic instability,
within the framework of the Convention on the Rights of the
Child, the EFA Declaration and the Dakar Framework.



As of 2008, INEE has over 1,000 members, both individuals and
organizations.



The INEE Minimum Standards were developed as an INEE
initiative and there is an INEE focal point, based in NY, who
coordinated the process.



As you begin to discuss the development of the INEE Minimum
Standards, refer participants to Reading 4.1. “Frequently Asked
Questions about the INEE Minimum Standards” in their
Workbook (pages 31-38).
Point out that the development of the INEE Minimum Standards
is the result of people exactly like the participants who had input
to the standards through their own experiences.
Following the 1994 Rwanda crisis, a Multi-Donor Evaluation was
conducted and concluded that there were many “unnecessary
deaths” from poor NGO performance, and that NGOs “needed to
get their house in order”.
The Sphere project, which began in 1997, was one result of this
challenge. Sphere is three things:
1. A process of collaboration
2. A handbook consisting of a Humanitarian Charter, a
statement of values for humanitarian organisations, based on
existing international legal instruments; and a set of Minimum
Standards, which build on the Humanitarian Charter and
represent universal goals for helping people achieve the right
to life with dignity.
3. An expression of commitment to quality and accountability
Because the Sphere Project does not include education, INEE
members and partners developed the INEE Minimum Standards
to highlight the importance of education in addition to the sectors
found in Sphere.
The INEE Minimum Standards handbook follows the same
format as the Sphere handbook and uses the same definitions of
Minimum Standards, indicators and guidance notes, so those
familiar with Sphere can easily use the INEE Minimum Standards
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handbook.
The hope is for the INEE Minimum Standards to ultimately be
integrated into the Sphere standards.
The INEE Minimum Standards built upon the consultative
process used by Sphere, involving a wide range of people
working in the area of education throughout the world. As such
they represent the lessons learned and collective thinking of
experienced education professionals.
The process consisted of multiple consultative components,
involving over 2,250 people from more than 50 countries:
INEE listserve consultations
Hundreds of field-based consultations, which fed into four
regional consultations. If local organisations or some of the
participants took part in any of the consultations or peer
review process in the development of the standards, mention
it to the group (see www.ineesite.org/standards for a list of
participants in the process).

A peer review process that honed the four sets of regional
standards into one global version.
The standards, as they are currently written, reflect the rights that
exist as well as consensus on good practice and lessons learned
across the fields of education and protection in emergencies,
chronic crises and early reconstruction situations.









Discuss the goal of the minimum standards:

To improve quality and access

To encourage a commitment to accountability and a tool to
help achieve this
Development of the INEE Minimum Standards paralleled other
efforts in the humanitarian assistance community to increase
quality and accountability

2: What are standards, indicators and guidance notes?

20 minutes

 The INEE Minimum Standards consist of standards, indicators
and guidance notes
 Standards are goals to be met.

They are a practical guide to plan and develop appropriate
educational responses in situations of emergency, chronic
crisis and early reconstruction.

They can be used to ensure that all the components of
education are included.
 If standards are the goal to be met, then indicators are the sign
posts to help achieve the goal.

Indicators are tools to measure progress towards the
minimum standard. They may measure and communicate
impact, as well as the methods used to achieve this impact.

Some indicators are qualitative such as providing a range of
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formal and non-formal education activities.
Others are quantitative, such as ensuring that no one is
denied access to education.
Whether indicators are qualitative or quantitative, they need
to be monitored at regular intervals to check progress
towards meeting the standards.

Guidance notes provide background information in relation to the
indicators.
They are descriptive and help you to interpret the indicators.
Guidance notes relate to key indicators; the link is identified in
the text.
Indicators should always be read in conjunction with the relevant
guidance notes.
Ask participants to turn to page 42 in the INEE Minimum
Standards Handbook. Then review with them Standard 1: All
individuals have access to quality and relevant education
opportunities. Review the indicators for this standard and
summarise the content of the guidance notes.
The standards articulate a minimum level of educational access
and provision.
Although in some situations, they appear to be maximum rather
than minimum, they reflect the legal instruments upon which they
are based, which allow for appropriate education for all even in
situations of emergency.

45 minutes




If you have not already done so, distribute copies of the INEE
Minimum Standards Handbook (and CD-ROM) now.
Show the overhead and briefly review the five categories of
standards.
The INEE Minimum Standards consist of five categories:

Minimum standards common to all categories that focus
on the essential areas of:

community participation and utilizing local resources
when applying the standards in the handbook

analysis to ensure that emergency education responses
are based on an initial assessment that is followed by an
appropriate response and continued monitoring and
evaluation

Access and learning environment that focuses on
partnerships to promote access to learning opportunities as
well as inter-sectoral linkages with, for example, health, water
and sanitation, food aid (nutrition) and shelter, to enhance
security and physical, cognitive and psychological well-being.

Teaching and learning that focuses on critical elements that
promote effective teaching and learning: 1) curriculum, 2)
training, 3) instruction, and 4) assessment.
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Teachers and other education personnel that focuses on
the administration and management of human resources in
the field of education, including recruitment and selection,
conditions of service, and supervision and support.

Education policy and coordination that focuses on policy
formulation and enactment, planning and implementation,
and coordination.
Tell participants that the development of the INEE Minimum
Standards also considered various cross-cutting issues.
These have been incorporated into various standards rather than
being developed as separate categories.
Ask them to consider these cross-cutting issues during their
discussions over the next three days.









Small group activity








For this exercise, participants should turn to the one-page
brochure for the Minimum Standards for Education in
Emergencies, Chronic Crises and Early Reconstruction. They
should also consult their INEE Minimum Standards handbooks to
see the detailed indicators and guidance notes.
After they have looked through all of the standards, they should
form groups of three and discuss the questions in Exercise 3.1.
Where are you now? on page 29.
Tell them that they have 30 minutes to discuss the questions.
After 30 minutes, bring the groups back to plenary.
Facilitate a plenary discussion related to the following questions.

How many thought they were achieving some of the
standards? Which ones?

Which standards were not being met?

What are the obstacles to meeting those standards?

Under what conditions and time period might those standards
be achieved?
Allow one or two responses to each question.
Spend about 45 minutes on this summary.

4: Introduction to the legal frameworks
behind the minimum standards





20 minutes

Ask participants to close their workbooks.
Using a large group brainstorm, ask the participants to suggest
the legal instruments and international and regional agreements
that they feel support the concept of the minimum standards for
education in emergencies. Write the responses on a flipchart.
If the list is incomplete, ask participants about:

Convention on the Rights of the Child (CRC)

Jomtien/Dakar Education for All framework (EFA)

UN Millennium Development Goals (MDG)

Sphere Project’s Humanitarian Charter (based on the
principles of humanitarian law, human rights law, and refugee
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law among others)
Using the list (even if it is incomplete) ask participants for key
words and phrases that describe the education rights inherent in
these instruments.
Refer participants to Reading 4.2. “Legal Instruments that Specify
the Right to Education.” This reading summarises the education
components of relevant legal instruments. Tell participants that
Readings 4.2 and 4.3. “The Humanitarian Charter” are
background readings to which they can refer later.
The principles of these agreements may be reflected by using a
rights-based approach. Concepts such as inclusion, gender
equality, participation, inter-active approaches and communitybased participation are all components of a rights-based
approach and are integral to the INEE Minimum Standards.
The INEE Minimum Standards have been developed to reinforce
this rights-based approach in all elements of emergency
education. They are also an effort to enhance accountability
among those supporting education in emergencies and early
reconstruction.
Emphasise the particular importance of rights and child rights
based programming to ensure good practice: non-discrimination,
survival and development, focus on child’s best interests, and
child participation.
Stress that child rights are susceptible to being ignored or
overruled, and children are particularly vulnerable in
emergencies. Emphasise particular issues in child rights
relevant to education: the focus on the child’s best interests, on
child survival and development, non-discrimination, and on
children’s participation.
Recognise that, while children all have the same rights, the ways
in which their rights should be fulfilled may vary according to age,
gender, geographical location etc.
Rights-based programming includes a focus on duty-bearers,
and their accountability to rights-holders.
UN agencies, NGOs and others need to work with those
responsible for protecting/fulfilling rights, and support them to
carry out their duties.

5 minutes







Conclude the session by noting that the INEE Minimum
Standards are a tool that can be used to improve the
effectiveness and quality of education programmes in emergency
situations.
Using them is also a commitment to accountability, as agencies
strive to meet the standards.
Although there are five separate categories of standards, they
are not meant to stand alone. Rather, they are interdependent
and must be applied based on the specific context of each
education programme.
The standards are based on the principle that affected
populations have the right to life with dignity as articulated by the
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Sphere Humanitarian Charter and the various legal instruments
which underlie it.
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Session 5: Information needs
Learning objectives
After this session participants will be able to:
 List the types of information to be gathered immediately, in the early stages of post-conflict
reconstruction.
 Describe the obstacles to gathering and using data in post-conflict situations.
 Describe critical issues related to data collection during early post-conflict reconstruction.
Content
Approx. Time
1. Introduction and objectives
10 minutes
2. Case study preparation and reflection
20 minutes
3. Preparing for an assessment
30 minutes
4. Debriefing and key issues related to 25 minutes
data collection
5. Summary
5 minutes
Total Time
90 minutes

Instructional Activity
Presentation
Individual reading
Small group exercise
Facilitated discussion
Q&A

Special resources needed: index cards (two different colours) or two different colours of paper cut
into thirds that can be used for the small group questions / INEE Minimum Standards Handbooks.

1: Introduction

10 minutes


Review the learning objectives for this session.



In this session, we will talk about conducting initial education
assessments and the importance of updating educational
statistics on a regular basis.
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Importance of data collection
and analysis
 To set the context
 To estimate resource requirements
(teachers, classrooms, schools, materials)
 To set realistic targets
 To provide a baseline for future monitoring
 To know which groups are included or
excluded



Ask participants why data gathering and analysis are important.
Take a few responses and then show the rest of the overhead
slide.



While there are many obstacles to collecting statistics in postconflict situations, lack of data can also result in continued
marginalization of groups. To be transparent and accountable,
countries must publish disaggregated statistics by region, district,
sub-district, gender, rural/urban dwelling, and possibly by ethnic
or religious group, depending on the sensitivity of the
information.

Post-Conflict Educational Reconstruction and Development in Africa

2: Case study preparation and reflection

20 minutes



Tell participants that during the rest of the session and for
several other sessions during the course, we will be analysing a
post-conflict situation in a fictional country called Arcazia. While
the country is not real, many of the events that took place in
Arcazia are real events that have taken place elsewhere.



For this exercise, they should imagine that they are working in
cooperation with the Ministry of Education in Arcazia to design
and conduct an initial education assessment in order to begin
planning an educational response strategy.



Ask participants to turn to Exercise 5.1: “Preparing for an Initial
Assessment in Arcazia” (page 51) in their workbooks.
Individually, they should read the background information and
news accounts in their workbooks and make note of information
that is currently available on education in the country.



Tell them they have 20 minutes to read and make notes on the
materials.



After 20 minutes, ask participants to stop working. Then spend
no more than 10 minutes asking participants what they now
know about the education situation in Arcazia. [See the table at
the end of these trainer’s notes for information that participants
should have found in the readings.]



Write participants’ responses on flipchart paper.

3: Preparing for an assessment
Small Group Questions

38

30 minutes



After 10 minutes, tell participants to work at their tables on
Exercise 5.2: “Questions for small groups” found in their
workbooks (page 57). They should write their answers to the
questions on cards (or the paper that has been cut and prepared
for this session) – one answer/idea per card (or piece of paper).
They should write the types of information they want to collect on
the green cards and the concerns about (or obstacles to) data
collection on yellow cards. They should write large so that others
can see their answers.



Tell participants that they have 20 minutes to write their answers

1. What specific information will you ask the
assessment teams to collect?
Write your answers
on green cards

2. What concerns do you have about actually
collecting the data?
Write your answers
on yellow cards

You have 20 minutes.
Post-Conflict Educational Reconstruction and Development in Africa
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on the cards.

4: Debriefing and key issues related to data collection

25 minutes



After 20 minutes, ask participants to stop working. Ask for a volunteer to read one of their
suggestions for information to collect during the initial assessment.



Ask the plenary whether everyone agrees that the information should be collected during the initial
assessment. It is possible that some may wish to collect the information at a later stage.



Tape the card on the wall. Then ask another group to read a different one of their cards. Repeat
this process until there are no additional suggestions for information to be collected. As you tape
the cards on the wall, try to categorise them, e.g. information related to students, teachers,
schools and materials.



After all the cards have been posted on the wall, review the entire list and make sure that
everyone agrees that the list represents information that should be collected during the initial
assessment.



If the list of data requirements is long, ask the participants whether it is feasible to collect all the
information in an initial rapid assessment. What are the trade-offs between collecting all the data
and responding quickly?



Remind participants that initial assessments should be updated with more detailed assessment
information as the situation stabilizes.



Then, ask participants to share their concerns about collecting the data and post these on the wall
as well. It is likely that participants will list concerns such as security, access to certain parts of the
country, lack of baseline data, reliability of data logistical issues (such as transport or training data
collectors), etc. Try to categorise these issues as well.

5: Conclusion

5 minutes


Ask participants if they have any remaining questions about the
material that was covered in the session.



Use the last two slides to summarise key lessons learned
regarding initial assessments.



Stress the importance of conducting initial assessments and
updating that information as an important component of ensuring
children’s right to education. If we do not know how many boys
and girls are in or out of school, we cannot know whether
children’s right to education is being violated. In addition,
information about students, teachers, facilities and materials is
necessary in order to plan and prioritise educational responses.



We will discuss education response strategies in more detail in
the next session.
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Secondary assessment information from news reports
History of the conflict
 In September 2008, the Government of the Republic of Arcazia (RA) and the Democratic People’s
Front of Arcazia (DPRA) signed a peace accord that ended over fifteen years of conflict.
 During the war, up to two million Arcazians were killed and more than a million displaced.
 Large areas of the interior were cut off from government services, and much of the infrastructure
was destroyed or abandoned.
 As many as three million landmines were planted which severely affects the country’s ability to
rebuild as humanitarian access, trade and agricultural production have been severely limited.
Population

Estimates of displaced
populations
Situation of children











Educational targets







Schools



Schools destroyed or that
require rehabilitation







School furniture, etc.






11 million people, 49% are women
Approximately 70% of the total population lives in the national and
provincial capitals
More than 70% under age 35
43% are ages 0-14
Roughly 33% are ages 6-17
500,000 IDPs: 300,000 in the national capital and 200,000 outside
the national capital
600,000 refugees in Zamborra
Half of all children who should have gone to school did not or
attended only intermittently (during last 15 years)
Only in national capital were schools open throughout the conflict
until 2006 attacks
Education severely disrupted in the rural areas
More than 800,000 children currently out of school
Most schools closed 5 or more times in last 3 years
Class size of 45
Six classrooms plus an office per educational facility (estimated
cost per school (US$ 90,000 with community support to build
latrines)
6,400 pre-1993-2002 conflicts, Director of Division of Educational
Facilities
7,200; unknown source, Ministry of Education
80% (5,120) destroyed during the conflict
60% (3,072) rebuilt after war (between 2002 and 2006)
Vast majority of Arcazia’s schools are in need of rehabilitation;
anecdotal reports
Hundreds of schools have been damaged or destroyed by fighting,
or occupied by Arcazian families fleeing fighting
Central province: all schools either burnt down or vandalized
Best schools are all in the national capital
All schools in Eastern province extensively looted
Thousands of tonnes of school furniture, doors, roofs and windowframes have been burned for cooking fuel by those displaced from
their homes
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Sessions 6 & 7: Planning for Educational Reconstruction
in Arcazia
Learning objectives
After this session participants will be able to:
 Identify some of the barriers to coordination and community participation and suggest
strategies for over-coming them
 Describe the role of the Inter-agency Network for Education in Emergencies (INEE) and how it
facilitates coordination and information sharing among its members
Content
1. Introduction and setting the stage
2. Determining educational priorities in
Arcazia
3. Education cluster meeting
4. Debriefing
5. Strategies for coordination and
community participation
6. Conclusion
Total Time

Approx. Time
15 minutes
60 minutes

Instructional Activity
Presentation
Simulation exercise

40 minutes
20 minutes
40 minutes

Simulation exercise
Facilitated discussion
Small group activity and facilitated
discussion
Presentation

5 minutes
180 minutes

Special resources needed: individual role guides (attached to this trainers’ note) / name badges
with the simulation roles printed on them (attached to this trainers’ note).
In advance of this session:
 The night before the simulation, determine which role you will assign to each workshop
participant. Use the table at the end of this trainers’ note as a guide.
 In advance of the workshop, make copies of the role guides so that you can distribute them on
the morning of the simulation exercise.
 Review the INEE Minimum Standards on Community Participation and Coordination so that you
are familiar with them and can discuss them with the group.

1: Introduction and setting the stage

6

Planning for Educational
Reconstruction in Arcazia

Post-Conflict Educational Reconstruction and Development in Africa

15 minutes



Review the learning objectives for the next two sessions.



Explain that participants will be taking part in a simulation where
they will be responsible for finding out information in order to
develop a proposed educational response that addresses the
priority educational needs in Arcazia over the next 12-18 months.



Before doing that, however, we need to review the international
response system and specifically the IASC Education Cluster
and how it is designed to operate in emergencies.
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Use these slides to orient participants to the overall international
response system and the introduction of the cluster system to
better coordinate international responses to emergencies.



The Education Cluster was endorsed by the Inter-Agency
Standing Committee of the UN at the end of 2006.



The Education Cluster is one of 11 humanitarian clusters and the
only one with two global co-leads: UNICEF and Save the
Children Alliance.
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60 minutes



Ask participants to review all of the background information that
they currently have on Arcazia. They should refer to the
information provided in session 5. In addition, each simulation
participant has information to share so participants should
consider who they need to speak to during the exercise in order
to get more information.



Distribute the role guides to participants and give them five
minutes to review their roles.



Stress that one of the key data collection activities is actually
collecting information from the field, which will require that UN
and NGO people go to the affected community in order to get
additional information.



Suggest that they spend 30-45 minutes gathering information
and then the remaining 15 minutes identifying what they think
should be the educational priorities. They should be prepared to
make recommendations regarding teachers, learning spaces,
learning materials and curriculum.



During these sessions, participants should be applying
everything that they have learned so far in this course.



As participants work, circulate to observe the process. Make note
of efforts to engage community members and government
representatives. Be prepared to comment on these during the
debriefing at the end of the session.

3: Education cluster meeting

40 minutes



This part of the simulation consists of an Education Cluster
meeting and subsequent work of the cluster on developing a
consolidated proposal.



As cluster lead, UNICEF is responsible for chairing/facilitating the
meeting. Make sure that the person playing the UNICEF role is
aware of this and prepared to take on the task during the
meeting.



The objective of this part of the session is for participants to
agree on the priority educational responses that should be
accomplished during the next 12-18 months in Arcazia.



The group should develop a consolidated proposal to donors that
describes the current situation in Arcazia and identifies strategies
for increasing access and inclusion for all Arcazians.



To do this, they may want to break into sub-groups to work on
different parts of the proposal and then meet again in order to
finalise the proposal. It is up to the group to decide how they
want to structure their work.
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Remind everyone that it is essential for this process to be
participatory in order to ensure that all Arcazians – government
officials as well as community members – support the proposed
approach.



Tell the group that they have 40 minutes to develop their
proposal and to nominate spokespeople to present the results of
their work.

4: Debriefing

20 minutes



After 40 minutes, convene the plenary.



Ask for the spokespeople to come to the front of the room to share the proposal.



Comment on the technical parts of the proposal as appropriate.



Then ask participants who played government and community representatives (including teachers,
parents, the local NGO, children and youth) whether they felt that their views and issues were
taken into account in the development of the priorities. Does the final proposal reflect their
priorities? In what ways were they consulted or did they participate in the process?



Take a few responses before moving on to the next part of the session.

5: Strategies for coordination and community participation
INEE Minimum Standards



Review the INEE Minimum Standards related to Community
Participation (Standard 1: Participation and Standard 2:
Resources) and Coordination (Education Policy and
Coordination Standard 3: Coordination).



Form participants into four groups; assign two groups to work on
the issue of community participation and two groups to work on
the issue of coordination.



Ask participants to answer the following questions in their
groups:

During the exercise, what were the barriers to coordination or
community participation? What prevented you from involving
the community more or from coordinating your work with that
of other agencies?

What could have been done differently to coordinate more
effectively and to have truly involved the community in the
planning process?

Review the community participation (or coordination)
standards, indicators and guidance notes. How could these
be used to improve community participation/coordination?



Give the groups 20 minutes to answer the questions.



Then lead a round robin discussion regarding barriers to
coordination/community participation; strategies for more
effective coordination/community participation; and how
implementation of the INEE Minimum Standards can help to
improve coordination/community participation.



Ask whether any participants have examples of where

 Education Policy and Coordination:
Coordination
 Community Participation: Participation
and Resources

40 minutes

See Exercise 6.3, pages 61-62
Post-Conflict Educational Reconstruction and Development in Africa
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coordination or community participation was particularly effective.
Why do they think those situations worked?

6: Conclusion

5 minutes


Open communication is necessary for coordination to be
effective. During early reconstruction, sharing information is a
vital coordination activity if it helps to eliminate gaps in
programmatic responses and avoid duplication of services. Care
must be taken so that communication does not become just a
one-sided activity where one organisation simply shares
information with no desire for feedback or input on the situation.
Effective coordination will consider the viewpoints of all involved
and look at ways in which agencies can work together more
effectively in meeting the needs of the affected community.



Using the standards and indicators related to Community
Participation and Education Policy and Coordination will help
make education programmes more effective and prevent
problems in the future, if they are used early on in a response.
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Assignment of Simulation Roles
Note: This simulation consists of 22 roles. Depending on the number of participants in the workshop,
you may need to assign the same role to multiple individuals. Roles that can be assigned in this way
are indicated in the table below. Use this table as a guide for assigning roles in advance of the
simulation exercise.
ROLE
International organisations
Major donor (If this role is assigned to multiple people, they should
then play different donors.)
UNESCO
UNHCR
UNICEF
WFP
International NGO 1
International NGO 2
Ministry of Education
Minister of Education
Chief of Planning, Ministry of Education (central level)
District Education Officer
Community Leaders
Leader of Community 1
Leader of Community 2
Leader of Community 3
Head of Women’s Association (and parent)
Teachers
Head teacher
Teacher (and parent)
Teacher (and parent)
Returnee teacher (and parent)
Local NGO (and parent)
Children (this role may be assigned to multiple people)
Street children (this role may be assigned to multiple people)
Youth (this role may be assigned to multiple people)

PLAYED BY
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Session 8: Gender
Learning objectives
After this session participants will be able to:






Describe the current status of the EFA goal related to gender equity and equality
Describe what is meant by access and inclusion with regard to gender
Explain the importance of educational inclusion beyond simply physical inclusion
Assess the feasibility of various gender-based strategies for ensuring access

Content
1. Introduction to gender and EFA goals
2. Addressing gender issues: small
group exercise
3. Exercise debrief (gallery walk)

Approx. Time
20 minutes
40 minutes

Instructional Activity
Facilitated plenary discussion
Small group discussion

20 minutes

4. Summary
Total Time

5 minutes
90 minutes

Flipchart review and plenary
discussion
Plenary review of key points

Special resources needed: none

1: Introduction and key terms


20 minutes

Review the learning objectives with participants, discussing the
key concepts that will be covered in the session.


Looking at access and inclusion through the lens of gender



Inclusion is more than a warm body in a classroom



Do gender-based strategies work?
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Parity
(Eliminate gender disparities
…)

Equality

49



Ask, “How does gender affect children’s access to school?” Ask
participants to briefly give concrete examples from their
experience.



Gender equality in education is one of the six Education for All
goals endorsed by 164 governments at the World Education
Forum, in Dakar, Senegal in April 2000. As a first step to
achieving equality, they set the target of 2005 to achieve gender
parity (equal enrolment levels for boys and girls) in primary and
secondary education



Ask participants how they would describe full and equal access
to and achievement in basic education of good quality. Take a
few suggestions from the group and stress that equality looks at
equality of opportunities and equality of outcomes, e.g. girls’
transition to higher levels of education at the same rate as boys.

Possible meanings
 Parity refers to equal numerical proportions. For example, if 75%
of all primary school-aged boys are enrolled in primary school,
then 75% of all primary school-aged girls would need to be
enrolled in primary school in order to achieve gender parity.
 The concept of parity is not limited to gender parity; it applies to
all groups entering school or the same proportion of candidates
sitting an examination, regardless of gender, political affiliation,
ethnic group, religion or any other social grouping.




(Achieve gender equality …)





Equality signifies equivalence in both number and quality. For
example, in an education system promoting equality, all groups
of children (poor and rich, nomads and town dwellers, Spanishspeakers and indigenous peoples, Hutus and Tutsis and Twas)
would experience the same advantages or disadvantages in
educational access, treatment and outcomes.
Equality in education can be measured by:

Equality of opportunity – the (same) rates of access to
school by different social groups

Equality in the learning process – the (same) attention and
treatment from teachers received by all groups

Equality of outcomes – the (same) academic achievement/
diplomas, duration of school career, for all social groups

Equality of external results – (equal) job opportunities, time
for finding a job after graduation, earnings of different groups
with the same qualifications and experience, etc. (EFA
Global Monitoring Report 2003/2004, UNESCO (2003: 44)
The attainment of equality of outcomes and external results may
require interventions of a temporary and unequal nature to
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make the playing field level.
Current status of EFA
gender goals





In 2001, 57% of the out-of-school primary age children
worldwide were girls (60% in Arab and Asian countries).
In 2006, 59 out of 176 countries had achieved gender parity
for both primary and secondary education. Of these, only:
– 7 in East Asia and the Pacific
– 3 in sub-Saharan Africa
– 3 in the Arab States
– 2 in South and West Asia
116 countries (2/3) had achieved gender parity for primary
education
Source: EFA Global Monitoring Report 2009



Use these two slides to briefly highlight the EFA Global
Monitoring Report 2009 analysis of the current status of EFA
goals worldwide.



According to the Global Monitoring Report 2009, goal 5 is being
met in 116 countries with regard to primary education –
approximately 2/3 of the countries for which data are available.



Also make sure to refer participants to the notes in their
workbook.



Ask participants, “What happens to gender differences in postconflict situations?”



Note that conflict and emergencies compound gender
imbalances because social disruptions related to economic or
political conflict or natural disasters often affect the people in
society who are the most vulnerable.



Solicit answers from participants and highlight the points below:



Gender issues are compounded in conflict:
• Extra domestic roles for women and girls
• Boys, and sometimes girls, are recruited into fighting forces
(both regular and irregular)
• Girls are forced into roles as porters, “wives”
• Rape and assault are common
• Young men in refugee camps with few opportunities for
employment and education (often)
• Poverty and prostitution

Post-Conflict Educational Reconstruction and Development in Africa

Changes in access to schooling,
1999 to 2006

Source: EFA Global Monitoring Report 2008
Post-Conflict Educational Reconstruction and Development in Africa

2: Addressing gender issues: small group exercise
Small group exercise


In small groups, read the case study
(pages 64-65) and discuss the
questions in your workbook.



Be specific, be brief.
You have 30 minutes.

Post-Conflict Educational Reconstruction and Development in Africa

40 minutes



Divide participants into four or five small groups.



Ask them to read the case study about girls’ education in Arcazia
and tell them to spend the next 10 minutes reading the case
study and 15 minutes answering the questions 1 – 3 in the
workbook in their small groups.



Encourage them to be as specific and detailed as possible in
their answers.
Each group should assign one person as rapporteur to record
concise statements of the group’s answers on a flipchart.
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After 25 minutes tell the groups to move to question 4. Tell them
that they have 15 minutes to develop their specific strategies
and/or activities.



As a group, they should agree on at least 2 specific strategies or
activities that they think will effectively address their concerns.
They should list these on a piece of flipchart paper. Refer them
to the table “Examples of barriers’ to girls’ education and
possible responses” in their workbooks for ideas.

3: Exercise debrief

20 minutes











4: Summary

Call the groups back and request them to post their flipchart
answers on the walls.
After all the groups have posted their flipcharts on the walls,
ask everyone to walk around the room and review the other
groups’ work.
As they review the suggested strategies, they should make
note of any questions or comments and keep in mind the
feasibility and the unintended consequences of the proposed
strategies and activities.
Give the group 10 minutes to review all of the flip charts. Then
ask everyone to take their seats.
Ask if there are any questions or comments on the strategies.
Ask participants to consider whether any of the listed
strategies might have unintended consequences. What are the
possible implications? To solicit more replies, you may ask for
a list of interventions and then ask participants what they think
about such an idea. What would be good, or bad, about such a
plan?
Ask: What are some of the challenges presented by the
strategies/interventions proposed? Ask for those responding
to cite the policy/intervention first and then to list the
challenges.

5 minutes




Review the key points using the slide.
Ask for comments or questions to wrap up the session.
If time permits, you may wish to underline lessons learned
from the group exercise (such as what methods or criteria
groups used to achieve consensus on the most urgent gender
concerns to be addressed).

© JICA-IIEP Post-conflict education reconstruction and development in Africa
Training Resources. Session 9: Youth

52

Session 9: Youth
Learning objectives
After




this session participants will be able to:
Describe various educational options that could be made available to youth
Discuss barriers to educational access for youth
Explore and compare creative educational strategies for reaching youth

Content
1. Introduction and objectives
2. Case study: educational needs
of youth
3. Analysing educational
strategies for youth
4. Debriefing and conclusion
Total Time

Approx. Time
15 minutes
50 minutes
30 minutes
25 minutes
120 minutes

Instructional Activity
Presentation
Small group activity (two 15-minute
meetings, facilitated in separate rooms)
Small group work
Plenary discussion

Resources needed: copies of the “additional information” sheets (found at the end of this trainer’s
note) for use in the exercise.
In advance of this session:
 If you have a co-facilitator, arrange with that person to facilitate either the northern Uganda or
Sierra Leone educational meeting.


Arrange for two rooms so that the two meetings can be held at the same time.

1: Introduction and objectives


Review the learning objectives for this session.

15 minutes
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This session will explore the special situation of youth during
post-conflict reconstruction.



The UN defines youth as persons aged 15-24 inclusive.



Use the prepared slides to discuss why focusing on youth is
critical.



Youth have often missed years of schooling due to conflict and
are at a different level of emotional and physical development
than primary age children. As a consequence, youth need
different educational opportunities.



In addition, education for youth is an area that is often neglected
as the focus is generally on primary education.



This slide lists some of the reasons that youth have difficulty
accessing education.



While education for youth is neglected in general, female youth
face even more obstacles.



Finally use the slide to illustrate two points:
1. The gender gap in enrolment at all grade levels.
2. The overall scarcity of formal post-primary education for
refugee youth. (Note that while detailed statistics are not
available, the situation for IDP youth is likely worse.)
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50 minutes




Introduce the case study exercise.



Some facts about Sierra Leone:

Sierra Leone’s 10-year civil war ended in 2001. During the
war, it is estimated that more than 50 percent of the
population of Sierra Leone – over two million people – was
displaced (District Recovery Committee 2003, “Data Pack:
Education Sector.” Last retrieved on August 25, 2004 from
http://www.humanitarianinfo.org/slis/datapacks/
2ndDataPackSeries.html).

Since 2001, hundreds of thousands of IDPs and refugees
have returned to their homes.

Primary school enrollment has increased dramatically since
the end of the war – from approximately 500,000 students in
2000/2001 to over one million as of June 2003.

During the war, expenditure on education averaged roughly
one percent of the national GDP between 1998 and 2000.

An estimated 68 percent of the population between 15 and
20 years old and some 500,000 young people between the
ages of 10 and 14 had never attended formal education when
the war ended.



Tell participants that they will either be playing the role of a
ministry of education official or a youth. They will get their
specific assignment in a few minutes.



Once participants receive their roles, they will have 30 minutes
with their groups to prepare for a meeting that the Ministry of
Education is having with a group of youth in each of the two
countries.



The meeting will only last 15 minutes so the groups should be
prepared to deliver clear and concise statements regarding their
views and plans about education for youth.



Divide participants into two groups and ask one of the groups to

Some facts about northern Uganda:

From 1986-mid 2007, the Lord’s Resistance Army (LRA)
attacked and burned villages and abducted thousands of
children.

More than 11,000 adolescents and children from Acholiland
were abducted and forced to commit atrocities against each
other and against their communities.

For those lucky enough to avoid abduction, more than half
live in IDP camps with little access to education, health care
and other basic necessities.

Insecurity, both in school and on the way to school, puts
children under the constant threat of attack and abduction.
The LRA targets schools, abducting students and killing
teachers.

Poor conditions, economic and social constraints and gender
discrimination are particularly daunting barriers to primary
and secondary education.
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move to the second workshop meeting room (if you have
arranged for a separate room for this exercise).

3: Analysing educational strategies for youth

30 minutes



After the meeting with the youth delegation, re-mix the groups
and ask the new groups to answer the discussion questions.



Ask the groups to write the proposed strategies and their pros
and cons on flip chart paper and to highlight the ones that they
think should be prioritised.



Tell them that they have 30 minutes for this task.

4: Debriefing and conclusion

25 minutes



After 30 minutes, ask the groups to tape their flipcharts on the
walls and conduct a gallery walk.



Give them 5-10 minutes to review the flipcharts. Then ask if
anyone has any questions or comments.



Ask each group to explain which strategies they thought should
be prioritised and why.



Conclude the session by stressing the importance of developing
a number of educational options for youth and the importance of
youth participation in programming decisions.



Use the PowerPoint slides as necessary to summarise the
session.
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Northern Uganda: Additional Facts

Group A: Ministry of Education
in partnership with the United Nations

Statistics (estimates)
IDP Population (all ages)
1 million
Government net primary enrolment ratios
> 100%
NGOs and the United Nations estimate that more than 300,000 children are out of school in Kitgum,
Pader and Gulu districts.

Structure of formal school system
Primary education: 7 years (for ages 6-12)
Junior secondary: 4 years (ages 13-16)
Senior secondary: 2 years (ages 17-18)
Universal primary education (UPE) was introduced in 1996 (four children per household can attend
primary school for free).
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Your task:
Your team consists of the Ugandan Ministry of Education and advisors from UNICEF. You are
discussing the educational needs of youth in Northern Uganda and what can be planned for postconflict.
You have a meeting with a youth delegation in 30 minutes and must be prepared to discuss your
plans with regard to education for youth. Appoint two or three spokespeople from your group to
meet with them.
To prepare for your meeting, you may wish to consider the following questions:
1. What educational opportunities will be made available to the youth from Northern Uganda?

2. How many youth will be able to participate?

3. Will certain youth be targeted for participation? If so, be prepared to discuss the reasons for
this decision.

4. What concerns do you have about education for the youth from Northern Uganda?
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Northern Uganda: Additional Information

Group B: Youth Delegation
Your task:
Your team is a youth delegation that will be meeting with the Ministry of Education in 30 minutes. You
must be prepared to discuss with them the educational needs of youth in Northern Uganda. Appoint
two or three spokespeople who will represent your group in the meeting.
To prepare for your meeting, review the background information in your Workbook and the examples
of what youth have been saying (printed below). Be prepared to present your views of what is needed
with regard to education for youth in Northern Uganda, especially now that the conflict is subsiding.
Additional Background
Ugandan young people are frustrated by the knowledge that when they become adults, their
communities will lack the full range of skills needed to recover from war, create lasting peace and get
a foothold on development. Here are some of the experiences of youth in Northern Uganda:



One boy from Gulu recounted, “When the LRA took me, I was in school. They said, ‘we are going
to celebrate this day because we are destroying this school.’”



One adolescent in the village of Omiya Anyima said that the nearest primary school is 17
kilometers from his home, and that the journey takes a long time and can be very dangerous. As a
result, he is frequently late or misses school and has trouble keeping up. Adolescents who do
attend frequently spend less than half a day in school because of insecurity and the need to travel
back and forth. Distances to secondary school can be much greater.



Jean, a 14-year-old girl from Padibe IDP camp, said simply: “I’m not in school because I’m taking
care of five children. Otherwise, I’d love to study every day. ”



Jennifer, an orphan from Kitgum Town Council, has little time to study. She spends most of her
day working. “In the morning before school, I go and purchase the cassava root. Then I go to
school and when I come home I spend all night preparing the cassava in my hut. The next
morning I go to sell it in the market before school.” Jennifer worries about her siblings while she is
in school, and she is very worried that they will not have enough to pay the rent for their hut. She
also worries that she will not be able to continue with school for long.



Joseph who is 15 said, “I’m happy with the Universal Primary Education (UPE) program because
my studies are going on well. I think the problem will be when I go on to join the secondary level
since my family depends on local brewing, and that will not earn enough to pay for my fees.”



John who is 19 said, “I am a school dropout. The death of my father was effectively the end of my
studies. I also ended up in an unplanned marriage at only 17. After my father died, I tried to be
self-reliant and to pay for myself at school, but it was terribly difficult since my major incomegenerating activity was based on cultivation.”



From the Women’s Commission research study, Against All Odds: Surviving the War on Adolescents.
Promoting the Protection and Capacity of Ugandan and Sudanese Adolescents in Northern Uganda by Jane
Lowicki and Allison Anderson, 2001
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Rachel who is from Kitgum Town Council and is 16 said, “…after I passed my Primary Leaving
Examination, I was admitted to S1. But when I asked for school fees, my step-mother said, ‘If you
want to go to school, you will have to wait until my last born is up to university and I’ve bought
myself a coffin. Then you can go.’”



Joseph, now 18, was abducted at age 14 while he was in primary school. The LRA surrounded his
school, and he and his fellow students watched their teachers and school administrators get
slaughtered and then were forced to finish the job. Each was forced to take part in cutting up the
bodies of the slain adults, boiling their remains and eating them. Joseph was forced to become a
child soldier but managed to escape. He made it back to his parents, who were living in Awer IDP
camp in Gulu. But the rebels pursued him. While he slept in the bush, the rebels found his mother,
she was killed for her refusal to tell the whereabouts of her son.



Mary, an adolescent girl from Kitgum, told of her brutal experience with the LRA. “On May 17,
1996, I was 14 years old, and around midday, I was sitting outside a hut in our compound with my
cousins. A man came by and asked us to show him the way to the next village. My cousin didn’t
like the look of him, but I wasn’t scared because our home is by the roadside and many different
people pass by to fetch water or take a bath in the stream nearby. Less than five minutes later,
five more men came in our compound with guns in their hands! I thought I was dreaming, but
reality dawned on me as they ordered us to remain where we were and each one of us was
chained together with ropes like goats. I started crying for my grandmother. I was hit very hard for
crying, and we were led to the next village where we found more captives tied up in the same
manner. We were then given luggage to carry. We walked the rest of the day until evening, and
older female captives cooked. We were given food and we slept, tied up together under heavy
rain. On the third day, we reached Palutaka in Sudan, and there were many children there.
“That evening all girls were separated from the boys, and we were divided up among different
men. The man I was given to had two wives. That night, he called me to him. I went obediently,
expecting him to ask me to do something for him like take some drinking water. Instead, he told
me to sit next to him, and he started to feel my breast. I pushed his hand away in disgust. I was so
embarrassed I wanted to insult him. He told me to lie down. I refused. He asked me if I have ever
seen a dead body. I said no, I hadn’t. Then he said, ‘You will soon see your own corpse.’ He
pushed me down and laid on top of me and raped me. I cried out and begged him to stop, but
instead, he pushed his hand into my mouth and threatened to kill me if I didn’t stop. He raped me
three times that night. In the morning, my hip joint felt like it was coming out of its socket and my
private parts were very painful. I could not urinate without crying out in pain. I could not believe it
when two days later he called me again and raped me twice! My life went on like this for months.”



Amy, now 18 and living in Padibe IDP camp, described her ordeal becoming sexually enslaved by
the LRA when she was 14. She was abducted with two of her sisters and as they were forced to
Sudan with many other children she recalls that she was “surrounded by violence, orders to run,
hurry and beatings, beatings, beatings!” The worst moment, she says, was when she and four
other adolescents were forced to kill an old man who was going too slowly. “I was given a club,”
she said. “My hands fell to my side and I could not move. Then I felt a sharp pain on my back and
heard an order to ‘hit!’ I closed my eyes and hit until we were ordered to stop.” When she got to
Palatuka in Sudan, she was given to a man.
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Sierra Leone: Additional Facts

Group A: Ministry of Education
in partnership with the United Nations

Statistics (estimates)
Population
Children and adolescents aged 6 and 17:
Children and adolescents (aged 6-17) in school:
Number out of school*
Number who have never attended formal education:
Children aged 10-14
Young people aged 15-20

5.5 million
1.65 million
750,000
900,000
500,000
68%

* The 900,000 estimate may be low as it does not take into account the many youth over the age of
17 that are enrolled in the formal school system.

Structure of formal school system
Primary education: 6 years (for ages 6-11)
Junior secondary: 3 years (ages 12-14)
Senior secondary: 3 years (ages 15-17)
Free primary education for grades 1-3 was introduced in 1999/2000
Free primary education was extended through grade 6 in 2000/2001
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Your task:
Your team consists of the Sierra Leonean Ministry of Education and advisors from UNICEF and
UNHCR. You are discussing the educational needs of youth in Sierra Leone.
You have a meeting with a youth delegation in 30 minutes and must be prepared to discuss your
plans with regard to education for youth. Appoint two or three spokespeople from your group to
meet with them.
To prepare for your meeting, you may wish to consider the following questions:
1. What educational opportunities will be made available to youth in your country?

2. How many youth will be able to participate?

3. Will certain youth be targeted for participation? If so, be prepared to discuss the reasons for
this decision.

4. What concerns do you have about education for the youth of Sierra Leone?
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Sierra Leone: Additional Information

Group B: Youth Delegation
Your task:
Your team is a youth delegation that will be meeting with the Ministry of Education in 30 minutes. You
must be prepared to discuss with them the educational needs of youth in Sierra Leone. Appoint two
or three spokespeople who will represent your group in the meeting.
To prepare for your meeting, review the background information in your Workbook and the examples
of what youth have been saying (printed below). In addition, you may wish to consider the following
questions:
1. What types of educational opportunities do you need/want?

2. What are the obstacles that prevent you from attending school? What do you want the Ministry
to do about these obstacles?

3. What concerns do you have about education for the youth of Sierra Leone?

Be prepared to present your views of what is needed with regard to education for youth in Sierra
Leone.
Additional Background
Here is what some youth have said:



An adolescent boy in Makeni said, “Dropouts … contribute to the increase in rebels in this
country.”



Another youth said, “A boy was once in school before he lost his father, and without anyone to
care for him he joined the Revolutionary United Front (RUF) to safeguard his life.”



An adolescent girl who is working in a saloon in Makeni said, “Education in the community is not
easy because it is too expensive.”



Excerpts from Precious Resources: Adolescents in the Reconstruction of Sierra Leone by Jane Lowicki and
Allison Anderson-Pillsbury, 2002.
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Another girl said, “We cannot go to school because of poverty, so, we decided to take a job to
provide education for our children.”



A displaced adolescent in Freetown said, “My parents cannot provide school fees toward my
education, and there is no job facility for them assist me.”



Mary, 16 who lives in Freetown said, she had “never been to school growing up. I wanted to go,
but any time I told my parents this, they discouraged me, saying that school is only for males.
They had money for fees, but I still could not go, and instead, I usually did housework and
cooking. I often felt left out of social activities, especially because I could not go to any educational
programs.
Binta who is 18 years old and was captured by the RUF in 2000 said, “When they take you to the
rebels, they give you a gun and train you to shoot and fire. I was trained, and I had a gun, but I
was afraid to use the gun. [I especially didn’t like] the sound. I finally got free when Brimah [her
captor] left the rebels to go to Liberia and fight. I knew I was pregnant because my period stopped.
I went to my uncle’s in Freetown in June 2001. I was accepted, as he knew it was not my fault.
After two months, he told me, ‘Go beg it from your parents.’ [Meaning, go back and approach your
family and see if they will accept you.] My mother accepted me in Makeni. That was August 2001.
My daughter was born at home with my mother in February 2002.



“Regarding the DDR (Disarmament, Demobilisation and Reintegration programme), I was 17 then.
I gave the weapon, which I still had. They gave me a yellow form, drinking buckets, soap and a
brush and slippers. I was in the DDR camp in Makeni for three days. I got an ID card, but I was not
given any money. At the time, there were plenty of people there — over 100. In January, I
registered for a job. Four months have passed, I haven’t received any money, and I’m strained
with my child. I am taking a weaving and dying class, which I like, but I have no job. I would like to
go to school, I don’t mind about my height. My mother says, ‘Education is better than silver and
gold.’ But we lack money [for education, especially]. My mother is tired and has no money. I have
two brothers, five sisters and my child. My father died in the Sierra Leonean Army (SLA) in
Liberia.”



At 11 years old, Paul was forced to quit primary school in Class 4 when his father, a minister, died.
His mother did not have enough money, and “was not capable of furthering my schooling,” Paul
said. His mother took Paul to learn mechanical engineering from his uncle, but after a few months,
he left when his mother found him a job paying 90,000 leones (US$44.00) monthly. “While in that
job,” Paul said, “I found myself in the middle of a court case and was found guilty. I lost the job and
was at home doing nothing except thinking about my father and the job that I lost. I decided go to
one of the provinces and become a diamond miner. After six months, I returned back with nothing
I had hoped for. At home, I joined with some bad boys who were armed robbers as they were
going out for their night’s work. The police caught us immediately, and we were sent to jail by the
court for seven years. I was released after four years and am now home again with nothing to do. I
want to know what better programs can be put in place for adolescents and youth like me.”
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Session 10: Establishing education targets
Learning objectives
After this session participants will be able to:
 Define and apply to educational reconstruction certain crucial concepts: access, inclusion,
exclusion, parity, equality, equity, retention, completion
 Analyse the policy implications of different enrolment target percentages
 Identify the groups of children and young people whose schooling is at risk in early postconflict reconstruction
Content
1. Introduction and key terms
2. Setting educational targets
3. Strategies for reaching excluded
children and achieving EFA
4. Implications of targeting and
conclusion
Total Time

Approx. Time
30 minutes
20 minutes
45 minutes

Instructional Activity
Facilitated plenary discussion
Individual activity
Small group discussion

25 minutes

Gallery walk and plenary debriefing

120 minutes

Special resources needed: none

1: Introduction and key terms

10 Establishing education targets





Post-Conflict Educational Reconstruction and Development in Africa

30 minutes

Review the learning objectives with participants, discussing the
key concepts that will be covered in the session.
On the first day of the workshop, we talked about why education
is critical in emergencies and during post-conflict reconstruction
– one of the reasons was to ensure children’s right to education,
even in times of emergency
In order to set the stage for the rest of the workshop, we need to
discuss a few key terms and their meanings.
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To do this, we will use two of the EFA goals.
Review EFA Goal 2 with participants. “Ensure that by 2015 all
children … have access to and complete free and compulsory
primary education of good quality.”
Ask participants which words they think are critical in this EFA
goal and why. As necessary, use the table below to help you
facilitate the discussion. Try to draw out participants’ definitions
of the key terms included in the table.

Term

Possible meanings

Access

Physical access:
 Are schools located where students (especially young children and girls) can safely
get to them?
 Are there enough schools and teachers so that all children can attend?
 Are schools free so that all children can attend?
 Are all children allowed to enroll in school?
Access to learning:
 Do children “get something out of school”?
 Do they think school is relevant?
 Are they attaining or mastering the learning goals of the school?
 Does the child learn skills, values, attitudes and knowledge useful for life?
 Do all children (boys and girls, children with special needs, children from all ethnic
and political groups, etc.) have access to learning and to the teacher?
 Do they have access to continue their schooling to the next level or do they drop
out after 2 or 3 years?

Retention /
completion






Inclusion /
exclusion






Access to education is not limited to entry into grade one. It also involves entrance
to the first class of each cycle of the education system (e.g. junior and senior
secondary) and to alternative modes of education, and outreach programmes.
Retention is concerned with how many years children are in school.
The EFA goal for primary education focuses on completing primary education of
good quality. It is not enough to start primary education and not have the
opportunity to finish the primary education cycle.
Recent research indicates that the equivalent of six primary school years may be
the minimum for achieving functional literacy (source: Accumulated findings of the
ADEA Biennale, Mauritius (2003), on learning achievement)
The EFA goal specifically says that “all children, particularly girls, children in
difficult circumstances and those belonging to ethnic minorities” should have
access to and complete primary education.
It is important to look at facilitating mechanisms, blockages, criteria for entry and
structures, which may be institutional within the sector or constructed from outside
the system, which have a bearing on the inclusion or exclusion of different social
groups in the next cycle of education.
In terms of education policy this means setting policies that actively include all
children and youth, with special emphasis on:

Previously excluded or marginalised groups

Promotion of all in terms of access to education
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Universal admission

Full recognition of all groups within a society

Active participation of the members

Positive embrace; refusal of exclusion
Particularly in a post-conflict situation, it will be important to avoid, at all costs, the
exclusion of any social group, of any child. To exclude any social group is to fan
the fires of resentment, anger and conflict in the future.




2: Establishing educational targets
Individual Reflection
1. Think of the country in which you
work.



Refer participants to Exercise 10.1 “Establishing Education
Targets” (page 82) in their workbooks.



Tell them to spend the next 20 minutes answering the questions
in the individual exercise. They should do this individually based
on the country or situation where they are working or with which
they are familiar.
Encourage them to be as specific and detailed as possible in
their answers.

2. Complete the individual exercise
10.1: “Establishing Education
Targets” (page 82).
You have 20 minutes.



Post-Conflict Educational Reconstruction and Development in Africa

3: Strategies for reaching excluded children and
achieving EFA
In Small Groups …
1. Share your answers.
2. Answer the questions in exercise 10.2
on page 84. Be as specific as possible.
3. Agree on 3 specific strategies for
reaching excluded children. Write these
on a flip chart (but copy them into your
workbook).

20 minutes

45 minutes




After 20 minutes, ask participants to stop working.
Tell them to turn to the group exercise in 10.2 (page 84).



They should now discuss these questions with the people at their
tables.
Tell them first to share their answers to 10.1 – focusing on the
targeted enrolment percentages and the children that are likely to
be excluded.



Post-Conflict Educational Reconstruction and Development in Africa



As they discuss the three questions in 10.2, they should use
specific examples and formulate specific strategies to reach the
potentially excluded children.



As a group, they should agree on three specific strategies that
they think will be effective at reaching excluded children and list
these on a piece of flipchart paper.

4: Implications of targeting and conclusion





25 minutes

After all the groups have finished working, post their flipcharts on the walls and ask everyone to
walk around the room and review the other groups’ work. As they review the suggested strategies,
they should make note of any questions or comments.
Give the group 10 minutes to review all of the flip charts. Then ask everyone to take their seats.
Ask if there are any questions or comments on the strategies.
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Then lead a discussion on targeting: do any of the listed strategies involve targeting a
representative percentage of children from each excluded group? Ask participants what they think
about such an idea. What would be good, or bad, about such a plan? (See the table below for
examples of advantages and disadvantages.)

Potential advantages and disadvantages of targeting
Advantages
Disadvantages
 More proactive way of ensuring access and  It is possible that such a plan could create a
inclusion for all groups
“backlash”, especially if children who might
have been able to attend school are denied
 May reduce (or avoid) tensions among
the opportunity
previously marginalised groups
 Will help ensure that most “at-risk” children  May be easier to enroll as many children as
possible immediately and then focus energy
have the opportunity to access education
on “harder to reach” children










If a strategy to target certain groups is adopted, it will be essential to have a transparent and
democratic process in order to avoid divisiveness and potential conflict.
If a policy of targeting is not adopted, what are the implications? For example, if the policy is
simply “first come first served” and it is not possible for all children and youth to enroll (because
there are not enough teachers or not enough schools, etc.), then girls often miss out on
opportunities because they do not come forward. This type of policy then increases gender
disparities in education.
One of the critical issues in post-conflict reconstruction relates to equity. Ask participants what
they think the term equity means. How does it differ from equality? Why is it important in postconflict situations? Take a few responses and try to draw out the following points:
 Equity espouses notions of fairness, fair play, and social justice
 It is a difficult challenge after a conflict, especially when one social group has subjected the
other(s) to unequal access to education or to other resources.
 Equal treatment of all social groups will not bring about equal outcomes, and will not be an
equitable solution.
 To achieve equity, education programmes may need to target historically disadvantaged
groups in order to eventually bring about equal outcomes.
The exercise that participants just completed included a long list of potentially vulnerable children,
and it is likely that there are others that need to be considered. Therefore, it is critical that needs
assessments are conducted and take into consideration the needs of all stakeholders. Who is at
risk? What are their needs? Why are they being excluded or what are the barriers to them
accessing quality education? Discrimination? Poverty? Ethnic conflict? We will be discussing this
topic in more detail in the next session.
Ask if there are any final questions. If not, take a break.
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Session 11: Overcoming obstacles to educational access
in post-conflict situations
Learning objectives
After this session participants will be able to:
 Identify some of the key obstacles that impede educational access in post-conflict situations
 Explore solutions to the problems posed by bureaucracy.
Content
1. Introduction and
objectives
2. Bureaucratic obstacles
3. School fees
4. Conclusion
Total Time

Approx. Time
10 minutes

Instructional Activity
Plenary presentation

40 minutes
35 minutes
5 minutes
90 minutes

Small group work
Debate
Plenary presentation

Special resources needed: ‘Post-It’ Notes

1: Introduction and objectives

11

Overcoming obstacles to
educational access

Educational Reconstruction in Post-Conflict Situations

10 minutes




Review the learning objectives for this session.
Tell participants that in this session we will explore bureaucratic
obstacles that affect access to education in post-conflict
situations.



Ask a participant to read the excerpt on page 95 from Learning
independence education in emergency and transition in TimorLeste since 1999 written for IIEP by Susan Nicolai.
This example illustrates some of the bureaucratic obstacles that
affect access to education in post-conflict situations, such as
fees or mandatory uniforms.
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40 minutes



Divide participants into small groups.
In their small groups, they should brainstorm a list of all the
bureaucratic obstacles or challenges that affect access to
education in a post-conflict situation?



They should write each obstacle on a post-it note and post it
on a flipchart.



Tell the groups to spend about 10 minutes brainstorming
specific obstacles.



After the groups have finished the brainstorming activity, ask
them to review the post-it notes and cluster them into common
themes.



They should write the theme next to each cluster of post-it
notes.



Then, for each theme group members should discuss specific
ways that their countries have tried to overcome each group of
obstacles.
They should be prepared to share at least one example from
one of their countries
Tell the groups that they have 30 minutes total to prepare.





3: School Fees

After 30 minutes, ask the groups to stop working and ask each
group to share their one specific example for how they have
overcome specific bureaucratic obstacles in their countries.

35 minutes



Ask participants to read the two case studies on school fees
and to think about the issues that are raised.
Give participants 10-15 minutes to read the short cases.



After participants have finished reading, form two small
groups. The first group (A) will develop arguments to support
the statement “School fees must be abolished”. The second
group (B) will argue against the topic (i.e. they are arguing that
school fees cannot be abolished).



Explain that there are particular rules for this debate:



Each point made must be different (that is, the same point
cannot be repeated).
Explain to the participants that each side must develop their
own arguments, but they must also try to think of what the
other side will say and develop arguments against their points.
Tell the participants that they have 15 minutes to prepare
their arguments. They should use the information from the
case studies as appropriate as well as their knowledge from
their own countries to prepare their arguments.
Remind them to use page 97 of their workbooks to help them
prepare.
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Give the instructions for the debate. Side A has a ball, which
they throw to somebody on side B after they make their first
point. Side B must try to refute the point and then make a
point of their own. Then they throw the ball back to side A,
who makes a new point and so on.



Remind the groups that they can only use each point once.



Record each point on the appropriate flip chart.

5 minutes


At the end of the debate, summarise the main points.
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Session 12: Alternative educational approaches for
access and inclusion
Learning objectives
After this session participants will be able to:
 Identify types of alternative education strategies and where they are the most appropriate
response
 Evaluate the merits of alternative learning programmes in post-conflict situations
 Identify the advantages and disadvantages of various types of alternative programmes
Content
1. Introduction and
objectives
2. What do we mean by
alternative education?
3. Merits of alternative
approaches
4. Plenary and conclusion
Total Time

Approx. Time
Instructional Activity
05 minutes Presentation
25 minutes Workbook and discussion
40 minutes Small group and workbook
20 minutes Plenary discussion
90 minutes

Special resources needed: none

1: Introduction and objectives

5 minutes



Introduce the topic



Go through the objectives with the participants



Explain that the term ‘alternative education’ means different
things to different people.



However, alternative education is used almost exclusively to
define some types of education programmes that respond to
situations of emergency and reconstruction.
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25 minutes



Ask participants to turn to their workbooks (page 98) and,
individually, try to solve the problem. Tell participants that they
have 10 minutes.



After 10 minutes, ask who was successful. Ask one person to
come and demonstrate how they solved the problem. Ask if
anybody solved it a different way. Keep going until there are
three or four alternative ways to solve the problem.



Point out to participants that this is one way that alternative
education works – using different ways to achieve the same
result (in the case of education; children who successfully
complete school).



The other general way of defining alternative approaches is
something that is conceptually the same but has quite a
different look.



Both the rose and the daffodil are flowers – but they look very
different to each other and they require different things to grow
well.



If the rose represents mainstream education then an alternative
is the daffodil – the question is; why would we grow daffodils
instead of roses?

3. Merits of alternative approaches

40 minutes



Put participants into country specific groups or those of similar experiences. Those who have
experience in alternative education programmes are to complete part A of exercise 12.2. (page
99).



For those who have no experience in alternative education (these participants must be in separate
groups) ask them to do part B of the exercise (page 100).



Tell the groups that they have 40 minutes for this exercise.

4. Plenary discussion and conclusion


20 minutes

Bring the small groups back to plenary and ask the participants what the key principles of
alternative education are and why they are the most appropriate way to provide educational
activities for children.
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Session 13: Teacher Management
Learning objectives
After




this session participants will be able to:
Assess the trade-offs between teacher quantity and quality for a given situation
Describe key issues related to teacher quality in post-conflict situations
Suggest options for addressing key issues related to teacher management in post-conflict
reconstruction

Content
1. Introduction and objectives
2. Exercise: teacher
management issues in Arcazia
3. Debriefing and conclusion
Total Time

Approx. Time
5 minutes
60 minutes

Instructional Activity
Presentation
Individual activity and small group work

25 minutes
90 minutes

Plenary discussion

Special resources needed: Five flipcharts prepared in advance and labelled: size of teaching force
and identification and selection of teachers, teacher education and accreditation, supervision and
support, and other.

1: Introduction and objectives

13

Teacher management

Post-Conflict Educational Reconstruction and Development in Africa

5 minutes



Review the learning objectives for this session.



Ask participants to read the additional facts about education and
teachers in Arcazia found in their workbooks on pages 109-110.
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2. Exercise: teacher management issues in Arcazia

60 minutes

Exercise



Based on the reading, participants should write on post-it notes
all of the issues (one issue per post-it note) they can think of with
regard to teachers.



Tell them they have 20 minutes to complete the reading and
write their post-it notes.



When they have finished writing their issues, they should take
the post-it notes and place them on the flipcharts that are
hanging around the room. They should take no more than 10
minutes to do this.



After everyone has placed their post-it notes, review the notes to
make sure that they have all been placed correctly.



Then divide participants into four groups and assign one flipchart
to each of the groups.



In their small groups, they should review the issues on their
assigned flipchart and decide on 3 priority recommendations to
address those issues. They should be prepared to meet with a
donor group in 30 minutes to discuss their priorities, what needs
to be done to implement them and the required support or
resources needed.

 Read the additional facts and figures related to Arcazia on
pages 109-110.
 What are the issues with regard to teachers in Arcazia? Write
these on post-it notes – one per note.
 For your assigned category:
– Decide on 3 priority recommendations.
– What would you do to implement these recommendations?
– What type of support or resources would you be likely to
request/need?
Post-Conflict Educational Reconstruction and Development in Africa

3: Debriefing and conclusion




25 minutes

After 30 minutes, ask the groups to present their priorities and
recommendations.
Give feedback on the key issues covered in the presentations.
(See also the notes below for key issues in teacher
management.)
In conclusion note the trade-off that often exists in the early
reconstruction period between increasing the number of teachers
(quantity) and increasing the quality of teachers. To achieve
quality education both issues need to be addressed.
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Issues related to teacher management









Identification and selection of teachers – establish minimum requirements.

Level of education and training required

Strengths and weaknesses in: writing learning objectives, developing teaching materials,
conveying subject matter, using participatory methods

Range of teaching techniques – lecture, question and answer, recitation drill, small group
work, brainstorming, role play, drama and music, field trips, individualised learning, student
projects
Assure transparent recruiting and hiring process.

Involve all stakeholders

Maintain constant awareness of ethnic, gender, religious and language considerations

Make a special effort to recruit minorities and women

Advertise as widely as possible
Issues related to teacher certification

Ensure that certification and recognition processes are agreed and clearly communicated

Are relevant government authorities actively involved in the design of new teacher training
programmes to ensure their recognition?

Information needed for certification
 List of trainings – both in-service and course work in accredited teacher training institutions
 Dates of instruction, subjects covered, and the number of hours
 Formal evaluations of the teacher’s or teacher trainee’s performance
 Evidence of participation

A step-by-step modular process can be useful or appropriate in situations when
 Teachers are unable to attend ‘teachers’ college’ for an extended time
 Teachers receive multiple certificates for subjects of particular concern in emergency
situations, such as landmine awareness, peace and reconciliation education,
environmental impact and degradation and sexual health
Issues related to monitoring and support

Consider the personal situation of the teacher when assessing performance. Is the teacher
qualified with previous experience or a literate adult who has agreed to teach? The two will
need different levels of monitoring and support.

Assess teachers regularly.

Keep records for the benefit of the school system and the individual teachers.

Consider who will do the monitoring and assessment – head teachers, mentors, government
education inspectors, NGO staff, community members or others/

Determine how the monitoring will take place and how often it will be conducted.

Consider ways of remedying poor performance, such as:
 Model demonstration lessons
 Feedback on classroom observations
 In-service training
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 Provision of textbooks and teaching aids
 Consideration of teachers’ working conditions



Issues related to compensation and motivation

Review the government pay scale
 Are teachers leaving the schools? Why?
 Is pay based on qualifications, training, previous teaching experience?
 Do compensation scales include non-discrimination policies?
 Can unqualified teachers qualify for higher salaries once they are trained?

Project the impact on the education budget of:
 Changing the pay scale
 Hiring additional teachers
 Make sure to consider the short-, medium- and long-term impacts

Consider whether funds are available to pay the teachers.
 If outside support is needed, try to coordinate pay scales among organisations hiring
teachers or paying incentives.
 Consider non-compensatory forms of support such as training and mentoring systems,
non-cash incentives, bicycles and working conditions (including class size, physical
condition of the classrooms, availability of teaching materials, and community recognition
of teachers’ efforts)



With regard to the quantity of teachers, it is not enough to just know how many are on the payroll.
It is also critical to know where they and the students are located.
Often, the official number on the payroll may be sufficient but teachers are either not located in
areas where they are really needed (usually the rural areas) or there are “ghost” teachers on the
payroll.
Adding teachers to the payroll has serious financial implications since teachers’ salaries generally
make up 80-90% of an education budget. Therefore, it is critical to take steps to ensure that all
teachers on the payroll are active and to evaluate salary scales from the start so that situations do
not become unsustainable.











In addition to the challenge of having enough teachers deployed throughout a country, issues of
teacher quality are also critical in situations of early reconstruction.
Especially when there is a shortage of teachers, there will be issues related to the education levels
of the teachers themselves. Often these will be low. In situations where females traditionally drop
out after three or four years of schooling and where special efforts are made to hire female
teachers, this will be the case.
During conflict, teacher training institutions are often destroyed or shut down so there is also a
need to rebuild the country’s own infrastructure related to teacher training.
Limited financial resources mean that the opportunities for in-service training are either nonexistent or extremely limited.
In addition, teachers’ own circumstances (both personally and in the classroom) contribute to the
poor quality of instruction.
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Session 14: Certification of learning attainments
Learning objectives
After this session participants will be able to:
 Define the concepts of certification, accreditation, validation and recognition of learning
attainments
 Identify the obstacles to recognition of the learning attainments of refugee and IDP pupils
 Devise strategies to help overcome those obstacles
Content
1. Introduction and Objectives
2. Issues of recognition
3. Overcoming obstacles to
recognition (1)
4. Overcoming obstacles to
recognition (2)
5. Conclusion
Total Time

Approx. Time
5 minutes
45 minutes
30 minutes

Instructional Activity
Presentation
Presentation and discussion
Workbook exercise and small group
discussion
30 minutes Workbook exercise and small group
discussion
15 minutes
120 minutes

Special resources needed: none

1. Introduction and objectives

14

Certification of
Learner Attainments

Post-Conflict Educational Reconstruction and Development in Africa

5 minutes

Introduce the session:
 However good the quality of education is in situations of
emergency and reconstruction, for the pupil it is vital that their
learning is recognised so that they can build on their attainments
and create a future for themselves. This is especially true in a
situation of movement and uncertainty.
 Multiple systems and a lack of coordination are common stories
even in ‘normal’ situations, but in refugee, IDP and returnee
situations these bureaucratic problems can destroy a hardfought for education.
 Go through the objectives with the participants.
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 Multiple and often cyclic movements mean that refugee students
not only have fragmented education but their chances of having
that education recognised become very limited the more
movement they are forced to undertake.

 Even within a single country, the experience may be similar,
especially when government-recognised education is not
available for IDPs but NGO-sponsored education is. The
education itself may be approved by the government in principle
but the attainments within the education system may not be
recognised.

 A quick story about Edith
 Edith was born in Sierra Leone and was forced to flee because
of the fighting. First she and her family were IDPs and then she
became a refugee
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 Edith’s education reflects these moves – not just two countries,
but two entirely different curricula and two different languages.

 Ask participants which of these examinations do they feel would
have been accepted and how did that acceptance happen.
 It is probable that each school where a cycle was completed
gave some sort of certificate – but the real issue is not getting a
certificate, but whether the certificate is recognised by the next
educational authority.
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Ask participants what each of these terms mean
 Certification/accreditation: a formal nationally recognised
certificate usually awarded at the end of a section of schooling
(primary, junior secondary, senior secondary)
 Validation: the acceptance of a certificate of achievement which
allows the student to progress
 Recognition: where a certificate for both formal and non-formal
education is formally recognised and can be used to further
education.
 While all of these types of education may award certificates, only
some of them may be validated and recognised.
 Ask participants which, in their own experience are likely to be
recognised and under what circumstances.

 These technical issues are the most common ones that prevent
the acceptance and recognition of certificates outside on the
government endorsed ones.

 There are systems around the world that have overcome some
of these problems. One is an entry level examination for the
next phase of schooling. Another is the system that many
universities have where curricula and standards are compared
and ratified so that certain units of studies and degrees are
accepted universally.
 Ask participants what strategies they can identify that may
overcome some of these problems.

© JICA-IIEP Post-conflict education reconstruction and development in Africa
Training Resources. Session 14: Certification of learning attainments

3. Overcoming obstacles to the recognition of attainments
of displaced pupils

81

60 minutes

Ask participants to form small groups and to turn to page 120. Explain that there are two
parts to this exercise: groups have 30 minutes for each part.

4. Conclusion

15 minutes

Ask each group to provide a summary of the implementation of the strategies that their
group chose.
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Session 15: Prevention of future causes of conflict:
ethnicity, religion and politics
Learning objectives
After




this session participants will be able to:
Analyse education systems for policies related to access and inclusion
Explain why specific educational policies either promote or impede inclusion
Apply lessons learned regarding inclusion to a specific scenario

Content
1. Introduction and setting the stage
2. Case study exercise: Guatemala
and Kosovo
3. Debriefing and summary
Total Time

Approx. Time
25 minutes
45 minutes

Instructional Activity
Plenary activity
Small group exercise

20 minutes
90 minutes

Plenary discussion

Special resources needed: headbands, armbands, masks, hats, something that can be used to
easily identify one group of people from another (see below).
In advance of this session:


During the break, move the chairs in the room to form one big circle.



For this session, it will be important for people to be visually identified as belonging to one group
or another. To do this, you can use headbands, armbands, masks, hats or something similar.
Headbands or armbands can easily be made out of strips of paper taped together.

1: Introduction and setting the stage
GROUP EXERCISE

25 minutes



The first part of this session is a discussion that is set up to
exclude some participants from active participation. The purpose
is for participants to feel what it is like either to be excluded from
or more powerful than another group.



In advance of the session, make sure that you re-arrange the
room so that participants’ chairs are in a circle.



As participants return from the break, randomly hand some
participants a headband (or armband or whatever you are using
to distinguish the members of the two groups). Ask them to take
a seat in the circle and to bring their workbooks with them. (If you
are handing out strips of paper that will be used as headbands or
armbands, help participants fasten them (with tape or a staple)
after they take their seats.)



Once everyone has taken a seat, tell them that in this session we
will be discussing the importance of post-primary educational
opportunities during reconstruction – an area that is often
neglected.



Ask participants to turn to Exercise 15.1 “Importance of Post-
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Primary Opportunities” in their workbooks (page 128).


Explain the instructions for the exercise. Because the group only
has 15 minutes to reach consensus on the topic, it will be
important to have strict rules. They are as follows:
1. Participants will be divided into two groups – the banded and
the unbanded.
2. A member of the banded group will serve as the overall
facilitator of the discussion. Members of the banded group
should pick the facilitator.
3. People from the banded group may speak whenever they
wish.
4. People from the unbanded group must get permission from
a banded person in order to speak.



Tell the group that they should begin by picking a facilitator. This
must be done quickly since the discussion must be concluded in
15 minutes.



Be patient. Do not intervene in the discussion. This exercise can
play out in various ways. One possibility is that the people who
have been given power “the banded people” will be very
uncomfortable with it and may not want to speak, even though
they can freely speak whenever they want. Another possibility is
that the excluded group “the unbanded people” may rebel
against the rules and speak out against their “oppression.” Still
another possibility is that the banded group (or members thereof)
exerts its power in a dominant manner that denies any
participation on the part of the unbanded group.



Allow the discussion to proceed for 10-15 minutes. Then ask the
group to stop.



The exercise will likely make several participants uncomfortable.
Therefore, it is important that the debriefing is handled
sensitively. Keep participants in the circle for the debriefing.



Ask questions of both of the groups to describe how they felt
about the exercise. For example, to the unbanded group, ask:
– How did it feel not to be able to speak whenever you wanted?
– Did you feel as though the banded group tried to include you
in the discussion?
– Did you feel as if your input mattered in the discussion?
– Did you agree with the results of the discussion?



To the banded group, ask:
– How did it feel to have more power than the other group?
– Were you comfortable with your role?
– What did you do to try to include members of the unbanded
group in the discussion?
– Did you think the discussion was productive?



Spend about 15 minutes with the debriefing. Try to make sure
that everyone is comfortable with the exercise and sees the
parallels to educational exclusion.
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Stress that the purpose of the exercise was to illustrate how
access and inclusion are not just about physical presence; they
also relate to children’s and youth’s ability to actively participate
in the educational experience. During the discussion, the
unbanded people had physical access but were not allowed to
participate so were not really “included” in the experience.



Ask participants to move the chairs and return to their seats at
their tables.



Next, review the learning objectives for this session and
introduce the case study exercise.

Post-Conflict Educational Reconstruction and Development in Africa

2: Case study exercise: Guatemala and Kosovo

45 minutes



Assign people to either the Guatemala or Kosovo case study.
Depending on the size of the entire group, it is probably best to
have four groups – two devoted to each case study.



Tell participants to spend 15 minutes individually reading their
assigned case study and then discuss the questions in their
workbooks.



They will have 30 minutes to discuss the questions.



Each group should be prepared to share one or two of the key
lessons that they drew out of their assigned case study.
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20 minutes



After 30 minutes, ask participants to stop working.



Before proceeding to the debriefing, ask for a volunteer to give a
short summary of the Guatemala case study.



Ask to share his/her group’s thoughts on whether the policies
were appropriate/effective. When they have finished, ask the
other groups if they have anything else to add. Do not let them
repeat.



Then ask for a member of another group to share their answer
on ways in which the education policies were inappropriate/
ineffective. Again, ask if others have anything else to add.



Finally, ask each group to share one lesson learned that they
drew from their assigned case study.



Summarise the discussion by using the lessons learned from
Central America slide. Ask participants how they think these
apply more broadly.
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Possible responses to the two case studies
What were the apparent policies of the education system with regard to inclusive access?
Kosovo
Guatemala
1. Apparent policies of the  All children regardless of
 Validate indigenous languages
education system with
language or ethnicity should be
and culture.
regard to inclusive access
taught together.
 Promote and implement
 Instruction should be done in
bilingual education.
the child’s language.
 Emphasise community
 “Unification” was adopted as a
managed schools and parental
policy of compromise based on
input in teacher selection.
incremental integration and
 Encourage national unification
prioritising native language
as part of the curriculum.
instruction.
 Institute more student-centred
 Security and protection of
teaching methodology.
children, even in segregated
 Increase school funding.
Serbian schools was
established as a “policy”.
2. Ways in which these
policies were
appropriate/effective









3. Ways in which these
policies were
inappropriate / ineffective
and the unintended
consequences, if any.





The policy of inclusiveness was
only effective in the sense that
attendance rates reached high
percentages (97.5 and 99.5%).
The policy of native language
instruction was effective in the
sense that children in
segregated schools were
taught in their native language
(with the exception of Roma
children).
The unification strategy could
be termed appropriate by some
if one placed the priority on the
goal of raising attendance.
The provision of buses and
protection for Serbian children
could be termed appropriate
given humanitarian aims (but
these efforts undermined the
goal of inclusiveness by
supporting re-segregation).



The use of already segregated
schools justified or reinforced
social and ethnic segregation,
negating the psychological
statement of inclusiveness and
undermining the goal of
inclusion.
The policy of native language
instruction, used for retention
and improving quality and
raising attendance, overrode








The bilingual education policies
were appropriate- but their
effect is difficult to distinguish.
The teaching methodology was
improved as it was more
student-centred.
Increasing school funding was
appropriate but not effective.

Increasing school fundingwhile appropriate, was not an
entirely effective reform
because it still failed to meet
the students’ needs (perhaps
because while the funding
increased so did the needs so
that the funding was not
sufficient).
Rural school retention
decreased – kids leaving
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Kosovo
the goal of inclusion by
reinforcing segregation but it
also marginalised others, such
as the Roma children (including
non-Serb ethnic minorities),
who did not benefit from native
language instruction.
 The goal of non-discrimination
was clearly ineffective.
 Unintended consequences of
the prioritisation of the
pragmatic choice of native
language instruction and
compromise with the unification
strategy: reinforced the
legitimacy of segregation –
running the risk of further
entrenching long-term social
divides.
 The unintended consequence
of the unification strategy was
the marginalisation of other
ethnic minorities.
 Unintended and long-term
consequences of strategies
and activities need to be
considered.
 The pragmatic approach- (start
with what can be achieved,
even if it means making
compromises and accepting an
unhealthy status quo) does not
always produce the results
either short- or long-term that
are really the most important (is
it more important to promote
social injustice and slow social
reconciliation or to have higher
school attendance and native
language instruction?)
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Guatemala
school after 6th grade though
we do not know why. One
possibility is insufficient funding
for implementation of quality or
bilingual programmes.
 Bilingual education did not
reach Mayan kids, which was
not necessarily a result of
ineffective policies or reforms,
but perhaps due to lack of
funding.



Even when reforms are
appropriate, sufficient funding
and resources (teachers and
materials) are necessary to
make them effective.
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Session 16: Learning materials in post-conflict settings
Learning objectives
After this session participants will be able to:
 Identify the most important priorities in textbook and learning materials revision in post-conflict
reconstruction
 Plan a process for revising textbook content in post-conflict reconstruction
Content
1. Introduction
2. Problems with textbooks
3. Exercise: resolving textbook
issues
4. Conclusion
Total Time

Approx. Time
10 minutes
20 minutes
45 minutes

Instructional Activity
Presentation and brainstorm
Discussion
Workbook – individual and small group

15 minutes
90 minutes

Special resources needed: none

1: Introduction

16

Learning materials in
post-conflict settings

10 minutes
 Explain that in this session we are going to look in more detail
at some of the issues connected to curriculum policy,
particularly with regard to textbooks.

Post-Conflict Educational Reconstruction and Development in Africa

 Go through the objectives with the participants
 Ask the group to brainstorm on the problems with regard to
the content of textbooks in a post-conflict situation. This is
not do to with the accessibility of the textbooks, but with the
lessons within the textbooks

© JICA-IIEP Post-conflict education reconstruction and development in Africa
Training Resources. Session 16: Learning materials

2: Problems with textbooks
General problems


History books



Narrow nationalism



Bias – religious, ethnic



Omission



Imbalance
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20 minutes
 Compare the brainstorm with these lists and ask if
participants agree that these are also problems
 Explain to participants that while no country’s textbooks are
ever entirely free of bias, bias against particular groups within
the country; whether it is bias by omission or bias in terms of
value-laden language will breed conflict for the future.
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Specific Problems


Historical inaccuracy



Physical force and militarism



Value-laden language



Biases in artwork



Other learning materials

 Ask if these things are true for their own situation
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 One of the issues is captured by this quote

“History is written by the
victors”

 If we are looking for quality, rights-based education however,
even the winners must be aware of the potential problems of
bias and ‘brainwashing’ in teaching the next generation of
citizens.

Winston Churchill
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3: Resolving textbook issues

45 minutes

 For the first question people should work individually going
back over the readings and thinking about their own
experience.
 Tell participants that they have 15 minutes for this first
question
 For the second question, participants should bring their
answers to the group and discuss question 2 and then
answer the question.
 The answers should be recorded on a flipchart sheet as well
as in their books
 Tell the groups that they have 30 minutes for this part of the
exercise.
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Essential issues
 Curriculum reform
 Training writers
 In-service teacher training
 System of formal assessment
 Donors – what is their role?
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 After 45 minutes bring the groups back to plenary
 Ask the groups to hang their flipcharts and look for
similarities and differences in the groups’ responses
 If the groups do not make mention of the possible issues
noted here show this slide.
 Explain that most of these issues are process oriented and
so take time and they are connected to more general policy
and curriculum reform.

4: Conclusion

15 minutes

 Textbook reform cannot be undertaken in isolation
 Where there is severe bias or even propaganda or technical inaccuracies, many ministries simply
omit the textbook or even the subject for some time until these flaws can be rectified.
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Session 17: Curriculum policy – change for inclusive
access in post-conflict settings
Learning objectives
After this session participants will be able to:
 Explain the purposes of curriculum change in post-conflict reconstruction
 Identify the demands placed upon the curriculum development process in post-conflict
reconstruction
 Analyse the challenges in key content areas of the curriculum
Content
1. Introduction
2. Why change?
3. What is the foundation for
change?
4. What issues need to be
considered?
5. Conclusion
Total Time

Approx. Time
10 minutes
30 minutes
45 minutes

Instructional Activity
Presentation and discussion
Brainstorm and categorisation
Workbook – individual

30 minutes Presentation
5 minutes
120 minutes

Special resources needed: none

1: Introduction

17

Curriculum Policy Change
for Inclusive Access

10 minutes
 Explain that in this session we are going to look at some
issues related to the content of teaching in a post-conflict
situation.
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 Ask the group to identify the elements of curriculum
 If necessary ask the difference between the syllabus and
the curriculum
 The syllabus is essentially the subject areas and the
examinations associated with them.
 But this is not the only thing taught – the hidden
curriculum is based heavily on the teacher’s role modeling
– the language used (is there value laden language? Are
there biases in what is taught or how it is taught? How
are subjects taught? Is there a rights-based methodology
or do the students learn that passing the exam is
everything – regardless of how this is done?
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 Is the school structure democratic or do the children learn
that power is all-important?
 All of these comprise the curriculum
 In addition, a curriculum is viewed as more ‘open’ than a
syllabus – it can respond to the needs and interests of the
child – it teaches critical thinking, research skills,
teamwork, application and transference. None of these
elements are examinable.
 But these are the elements that will help a reconciliation
process; provide the skills to deal with the overload of
information currently available and hopefully help the
children to deal with issues that we cannot currently
imagine.

2. Why change?

30 minutes
 Put participants into pairs and ask them to brainstorm on
why there should be a curricula change in a post-conflict
situation.
 Tell participants that they have 10 minutes. Tell them
there is space in their workbook for recording this
brainstorm.
 After ten minutes ask the pairs to report on their work and
record the responses on a flip chart. Record responses
only once.
 Categorise the combined brainstorm under the headings
shown on the slide
 Create other categories if necessary

3. What is the foundation for change?

45 minutes

 Explain to the participants that in an emergency situation,
children need the ‘normalcy’ of school but are generally
not capable of sustaining the concentration or the
resources to manage a school curriculum. In addition, the
community cannot develop an educational response
quickly (finding and recruiting teachers, obtaining
materials etc.)
 In the best situations, those supporting education (NGOs
and agencies) will develop a phased approach that begins
with responding to the psycho-social needs and gradually
moving to the formal education model.
 The key objectives are:
 Phase 1: to mitigate the psycho-social impact of the
conflict and provide a safe space and a sense of
normalcy
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 Phase 2: to promote social integration and development
of cognitive and social skills and provide knowledge and
skills that are relevant to the current context
 Phase 3: to re-establish formal education activities so
that children can continue and complete their education
and to provide relevant and appropriate learning to
prevent future conflicts.
 Ask participants what the essential differences are
between these phases and the general model of formal
education.
 Ask the participants to turn to their workbooks and
complete exercise 17.2 individually.
 Tell participants that they have 30 minutes to answer the
questions relating to the three tables.
 Move around the room checking responses
 After 30 minutes ask participants if they have particular
issues that they would like to raise

4. What issues need to be considered?
What issues need to be
considered?

Q

30 minutes

 Ask participants what they feel are the issues that need to
be considered when dealing with curriculum change
 Ask how they will build the bridge between an emergency
phase 3 type curriculum and a revised curriculum
 Ask what specific issues need to be addressed
considering that this is a post-conflict situation
 Record responses on a flip chart
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 Revising a curriculum takes intellectual and emotional
honesty. Many countries in a post-conflict situation simply
revive the old curriculum because there is no time or
capacity to revise and upgrade – but if the old curriculum
was (or could have been) a contributing factor to the
conflict, is it suitable?
 The curriculum must be relevant and appropriate – a postconflict curriculum must therefore address the results of
the conflict.
 The new curriculum; if it is to be valid, must also
consciously and openly teach the skills and knowledge to
prevent future conflicts.
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 Curriculum is not just a collection of subjects. It is also
the methodology and philosophy of the school.
 This will require teacher training
 However, even the best trained teachers cannot provide a
relevant and response based curriculum if the subjects
they are to teach contribute to destructive and potentially
conflict oriented behaviour.
 The key subject areas must therefore be reviewed in the
light of a rights based approach and with a view to
national unity.

5. Conclusion

5 minutes

Point out to the group that curriculum is the core of an education process – a post-conflict curriculum
needs to respond to what is; heal what has been and prepare for what will be. Essentially this is the
function of all education.
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Session 18: Behaviour change programmes
Learning objectives
After





this session participants will be able to:
Recognise certain initiatives as behaviour change programmes
Identify the key principles of behaviour change programmes
Suggest reasons for the implementation of these programmes within a curriculum framework
Recognise conditions that maximise the success of such programmes in post-conflict
situations

Content
Approx. Time
1. Introduction
10 minutes
2. Exercise: programme objectives
20 minutes
3. Including behaviour change
20 minutes
programmes in the curriculum
4. Implementing behaviour change
30 minutes
programmes
5. Conclusion
10 minutes
Total Time
90 minutes

Instructional Activity
Presentation
Individual exercise and workbook
Group exercise
Group exercise
Presentation

Special resources needed: none

1: Introduction

10 minutes


Explain that in this session we are going to look at a variety
of programmes that can be grouped loosely as “behaviour
change” programmes.



Explain that even though as educators there is an
assumption that all education programmes expect a
change in behaviour, these changes are rarely sought or
identified



Some programmes however, especially in a post-conflict or
emergency situation are specifically designed to create a
change in behaviour.



Go through the objectives with the participants

© JICA-IIEP Post-conflict education reconstruction and development in Africa
Training Resources. Session 18: Behaviour change programmes

96



Show the most common programmes that are initiated in
situations of emergency and ask if any of these are familiar
to participants



Ask what all the programmes have in common



While many of the programmes have to do with rebuilding
peace among people or minimizing conflict, they are all
behaviour change programmes.



Ask if there are other examples of behaviour change
programmes not listed (write these on the flip chart)

2: Exercise: programme objectives

20 minutes



Ask the participants to turn to their workbooks (page 144) and match the objectives to particular
programmes that have been listed.



Explain that they are to match the numbers and the letters (objectives and programmes).



Tell participants that they may have more than one match.



Tell participants that this is an individual exercise and that they have 20 minutes for this exercise.



After 20 minutes ask the participants if they had matches for all the programmes and how many
“double ups” they had



Ask them what they think that this means in terms of implementation of these programmes



Write their responses on flip chart paper

3: Including behaviour change programmes
in the curriculum

20 minutes



Ask the participants to work in small groups and discuss and develop at least three reasons why
behaviour change programmes should be incorporated into the school curriculum.



Remind the participants if necessary about the goals of EFA and the relevant minimum standards.



Tell the participants that they have 15 minutes for the exercise on page 144.



After 15 minutes call the groups back to plenary and create a consolidated list of reasons

3: Implementing behaviour change programmes

30 minutes



Ask participants how behaviour change occurs.



From the open discussion identify the principles of behaviour
change



Remind participants to record these principles in their
workbooks
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Given these are the key principles of the methodology of
behaviour change, ask the participants to discuss the
question in their workbooks on page 146.



Tell the groups that they have 20 minutes



After 20 minutes bring the groups back to plenary and
discuss with them the research findings



Explain that (luckily) the methodology of behaviour change is
the same as the methodology of rights-based, child friendly,
inter-active, participatory methodology.



What starts with a behaviour change programme should be
able to infuse all teaching methodology.



Because these programmes are developed as part of a
cyclic curriculum they can be integrated into the curriculum
but they should not be infused into other subjects. Would
you teach maths that way?



Teacher will need training not just on the subject matter (the
content) but also on the methodology



Because behaviour change programmes are almost all
dealing with abstract concepts it is necessary to clearly
identify this to the students so that they can build the
concept.
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10 minutes


Behaviour change programmes have a common core of
methodology but often also of behavioural objectives



This means that a ‘foundation’ programme can be
established to ‘carry’ many of the issues in these
programmes



However, because these are new areas usually well outside
the traditional curriculum teachers will need extra support for
effective implementation.
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Session 19: Education for peace
Learning objectives
After




this session participants will be able to:
Identify characteristics of sound peace education programming in post-conflict settings
Overcome obstacles to effective peace education programming
Plan a process for introducing or improving peace education programming

Content
1. Introduction
2. Reading
3. Exercise 19.1
4. Conclusion
Total Time

Approx. Time
45 minutes
30 minutes
40 minutes
5 minutes
120 minutes

Instructional Activity
Presentation and discussion
Reading
Small groups and workbook
Discussion

Special resources needed: none

1: Introduction

19

Education for peace

45 minutes


Education for peace can mean very different things to
different people.



Ask participants what they think education for peace means



Record their suggestions on a flip chart



Generally peace is meant in one of two ways: either the
absence of violent conflict (generally called passive peace) or
the building of constructive behaviours (both personal and
societal) called active peace.



Ask participants which one of these belongs in a school
setting [This is a trick question – they both belong]



Go through the characteristics of sound peace education
programmes



Remind participants that peace education is a behaviour
change programme and so should have all the characteristics
that belong to a behaviour change programme

Post-Conflict Educational Reconstruction and Development in Africa
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Explain that very good peace education programmes have a
partner community-based programme but for this session we
are focusing only on school programmes

2: Reading 19.1, 19.2

30 minutes



Ask the participants to turn to page 149 of their workbook



Tell the participants they have 30 minutes to read the two readings assigned and that they may
ask any questions on the readings

2: Exercise 19.1

40 minutes



After 30 minutes form small groups and ask them to discuss the questions (pages 147-148 ) and
then complete the answers



Tell the groups that they have 40 minutes for this exercise

3: Conclusion


After 40 minutes bring the groups back to plenary and ask if they have any comments about the
challenges involved
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Session 20: Open session
Learning objectives
During this session participants will be able to:
 Have open discussions about areas of concern
 Have their questions answered.
Content
1. Introduction
2. Open space
3. Q & A
Total Time

Approx. Time
20 minutes
50 minutes
45 minutes
120 minutes

Instructional Activity
Presentation
Open space discussions
Panel discussion

Special resources needed: scissors/ drawing pins
In advance of this session:
 Re-arrange the room so that the chairs are in a circle in the centre of the room.

1: Introduction

20 minutes




This exercise is best started by sitting in a circle.
The most interesting discussions at workshops and conferences take place at the breaks.



In this session we want to look at some of those interesting discussions.



Tell participants that there are index cards of two colours available. One colour is for any
questions on any topic that they would like answered or discussed; the other is for issues that are
not on the agenda but that they would like to discuss.
Allow 15 minutes (in silence) for participants to take, complete and tape their cards.



2. Open space

50 minutes



Explain to the participants that in this exercise there will be no formal facilitation, although the
facilitators will be part of the discussion.



For the discussion cards, nominate one table for each discussion topic and ask people to go to the
table of their choice.



Explain that they can leave the group discussion at any time but only to go to another group.



Explain that those who nominated the group discussion are to lead the discussion.




Tell the group leaders that they have 45 minutes for their discussions.
While the group discussions are happening, go through the questions and group them according
to subject.



After 45 minutes ask the groups to return to plenary for the question and answer session
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45 minutes



Explain to the participants that their questions have been grouped as far as possible into like
subject areas.



List the subject areas on flip chart sheets.



Explain that new questions are welcome but that they should try to limit these to the subject areas
listed.



Go through the questions and answer accordingly.
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Session 21: Emergencies and reconstruction:
opportunities for transforming access to education?
Learning objectives
After this session participants will be able to:
 Analyse options for the reconstruction of education systems
 Identify types of opportunities and challenges present in post-conflict situations
Content
1. Introduction and session objectives
2. Pressures and Options
3. Opportunities and challenges
4. Response strategies and
conclusion
Total Time

Approx. Time
05 minutes
45 minutes
40 minutes
30 minutes

Instructional Activity
Presentation
Small group activity
Small group activity
Facilitated discussion (whole group)

120 minutes

Special resources needed: none

1: Introduction

05 minutes


21

Reconstruction Models
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Review the learning objectives for this session.
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45 minutes


Explain to the participants that there are essentially two
ways of responding to the situation of post-conflict: to get
back to what was (the status quo) as quickly as possible or
to take the opportunity to make changes that would be
more difficult (and slower) to make in a normal situation.



Ask participants if there are any other options that they can
see.



Point out that while there are opportunities there are also
challenges when implementing either option.

3: Opportunities and challenges

40 minutes



Explain that opportunities and challenges happen at each
level in the system.



Give one level to each of four groups and ask them to list
the specific opportunities and challenges on a flip chart



Collect the sheets and give each one to a different group.



Ask the groups to read the opportunities and challenges for
the level that they have now been given and ask them to
develop a plan which will respond to the challenges and
opportunities outlined on the chart they have been given.



Ask the groups to be as specific as possible.



Tell the groups that they have 30 minutes to develop a plan.
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30 minutes



Ask a representative from each group to present the plan
the group has devised.



Remind the groups that this plan along with other
responses they have developed throughout the course
should add to the action plan that they will be developing
for the presentation on the final day.



Conclude by pointing out that change must happen in a
post-conflict situation – not least because the situation has
changed, the context has changed and the needs have
changed. The only option is whether this is done using an
evolutionary approach or a revolutionary approach –
keeping in mind that post-conflict most people are
expecting a change and want an impact that proves that
the situation has now changed for the better.
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Session 22: Reconstruction of education systems:
lessons learned
Learning objectives
After this session participants will be able to:



Recognize the most valuable lessons that have been learned in post-conflict reconstruction in
the education sector
Apply those lessons in a given post-conflict situation

Content
1. Introduction
2. Sharing global lessons learned
3. Exercise: country lessons learned
4. Preparing for country action plans
Total Time

Approx. Time
05 minutes
30 minutes
30 minutes
25 minutes
90 minutes

Instructional Activity
Presentation
Presentation and discussion
Country teams
Facilitated discussion (whole group)

Special resources needed: none

1: Introduction

22

Lessons Learned

Post-Conflict Educational Reconstruction and Development in Africa

5 minutes


Review the learning objectives with participants.



In this session, we will look at some lessons learned globally
which come from research conducted by the World Bank and
are published in a book Reshaping the Future.



Participants will then think about the lessons they have already
learned in their own countries and the specific challenges that
they are facing so that they can use these for their country
action plans.
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30 minutes



Review the powerpoint slides to discuss the global lessons
learned in the research.



Take questions as participants have them.
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30 minutes



After sharing the global lessons learned, ask participants to
work in country teams to identify lessons that they have
already learned in their countries in the areas of teachers,
curriculum and the education system.



These lessons (or pieces of advice for others to follow) should
be written on post-it notes and placed on the corresponding
flipcharts.



Give participants approximately 30 minutes to develop their
country-specific lessons learned and to identify one challenge
in these three areas that they consider to be the highest
priority for their country.

4. Preparing for country action plans

25 minutes



For the challenge that each group selected, they should begin
completing the action planning template.



Use the prepared powerpoint slides to review the template with
participants so they are familiar with the contents.



If there is time available, begin the action planning process
during this session. If no time is available, plan to meet with
the groups again the following morning to help them begin the
process.



Allow approximately 15 minutes for participants to complete
the IIEP workshop evaluation form.

